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Executive Summary 

 
ARTPAD approaches the problem of early school leaving by providing practitioners who 
work with children and young people opportunities for understanding children´s play 
and developing their competences in using drama techniques. 

These approaches have a great impact on the well-being of children and young people, 

as they help children and young people develop a mind-set that encourages them to 

face adversity and overcome challenges. This personal development supports greater 

engagement in formal, non-formal and informal education and therefore helps prevent 

early school leaving. 

 

Central concepts to understand ARTPAD  are Resilience, Drama and Play: 

“Resilience or “psychological strength” is directly involved in a child’s ability to 
cope with adverse situations. Resilience is the quality that allows the individual to 
persist in the face of challenges and to recover after difficult situations. Resilience 
strengthens the child, allows him/her to try new experiences, to accept challenges 
and to cope with situations of frustration and failure. Resilience supports the child 
in difficult situations and supports the achievement of dreams and personal 
aspirations.” 

 (Folostina et al. 2015:2364) 
 

Play is a process that is freely chosen, personally directed and intrinsically 
motivated. That is, children and young people determine and control the content 
and intent of their play, by following their own instincts, ideas and interests, in 
their own way for their own reasons.’ 

 (Playwork Principles Scrutiny Group 2005) 
 

Drama is a means of learning, a means of widening experiences’ and the 
teacher/educator role is to ‘harness drama to his own needs; to use it in a way 
that will most aid him in  challenging children to learn 

 (Heathcote et al. 1991: 82 
 

It is in the development of the child’s position in their social world that play and drama 
meet; in both experiences the child practices and learns how to behave, respond, 
survive and succeed in their social world. With each success they build their skills in 
communication, self-control, self-esteem and flexibility that will support their ability to 
creatively handle stress, problem solve, build respect, and develop their competencies 
and ability to cope within their social worlds and thus build their resilience.  

With the ability to use a range of approaches to drama, and a clear understanding of 
how to support children’s freely chosen play, children and young people can be 
supported to learn whilst being given opportunities to develop their resilience in order 
to adapt and cope with a variety of stress factors. 

It is these pedagogical approaches and understanding that are at the heart of the 
ARTPAD project. 
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Lack of resilience leads to social exclusion, drop out and disengagement 

The problem with resilience for an individual or the entire population starts when there 
is imbalance between stress and adversity and the support from stable relationships or 
solidarity (Centre on the Developing Child, 2015). Our learning, however, especially in 
the early stages, requires reliable “scaffolding” from at least one care-giver to build the 
sense of physical and social security, self-efficacy and control. 

Most threats to collective resilience, for example; poverty, unemployment, crime, 
substance abuse, discrimination, cultural deprivation etc. require complex policies that 
collectively lower the burden of stress on families. If those policies are not in place or 
ineffective then the communities burden the society in general with non-resilient 
individuals who often replicate the threats themselves. 

Where there is a lack of ability and resource to facilitate resilience of early learners and 
later adolescence, this contributes to passive attitude and learnt helplessness of children 
and young people. Children missing education are at significant risk of underachieving, 
being victims of harm, exploitation or radicalisation, and becoming NEET (Not in 
Education, Employment or Training) later in life (DFE 2016). 

The ARTPAD program contributes to the European target of reducing dropout rates to 
less than 10% by 2020. 

 

How play and drama aids resilience and engagement for learning 

Using drama techniques and play for learning is not a new or even recent idea. There are 
examples of practising rhetoric tasks within early Jesuit education, and for using play as 
a tool for learning. 

The impact of drama is widely researched relating to resilience and engagement in 
learning, such as inter- and intrapersonal competences like empathy, aggression-
regulation, cooperation, feeling of control and in different key learning competences. 

For example, research shows that using Heathcote’s Mantle of the Expert drama 
technique in science education helps pupils explain ideas better and to understand 
harder concepts (McGregor D., et. al. 2014). Researchers also found that using drama 
techniques in lessons, progress in maths and in language skills was significantly better in 
those schools where learners participated in drama workshops (Fleming M. et al., 2004).  

Play is the natural way that children and young people explore and therefore 
understand their worlds. Play ’provides a primary behaviour for developing resilience, 
thereby making a significant contribution to children’s well-being’ (Masten, & Obradovic, 
2006) 

When playing children engage in emotional responses, experiences and decision making. 
For example when children climb trees they not only engage their physical abilities, but 
also their adrenalin (fear factor) and sensory skills. Evidence from the Mental Health 
Foundation’s (1999 UK) Bright Futures Inquiry found that ‘factors like poverty, social 
isolation and lack of strong relationships have a negative impact on children’s mental 
health but “positive or resilience factors” balance these of which play is a key factor.’ 
(SkillsActive /CYPU 2006) 
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Six Central Principles to support resilience development 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Empowerment 

Drama and Play support resilience 
through developing competencies in 

making individual choices, being in 
control of things happening around 

them and having an ability to 

influence these things. 

Attitude of the adult  

The respect, relationship and 

support developed through a 

positive attitude from the adults 

around them plays a huge part in 

children’s self-confidence, resilience 

and overall development. 

The Individual within the Group  

An understanding of the impact of 

wider influences on the child, both 

from home and society is important 

when considering their development 

of resilience. 

Environment  

The creation of an environment that 

considers both the human and 

physical aspects of the space will 

best support resilience and the 

engagement of children and young 

people in formal and informal 

learning. 

Alignment  

Alignment as a final principle: All our 

efforts should be aligned to support 
and facilitate the development of 
resilience for children and young 

people.  

Methodology  

Both drama and the creation of 
spaces where children can play 
have specific approaches and 

methodology that need to be 
understood.  They also require a 

particular mind-set in order to 
support the development of 
resilience and child-driven, self-

initiated learning. 
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