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ARTPAD Training Course

Infroduction

ARTPAD (Achieving Resilience Through Play and Drama) aims to support the
engagement of children and young people from disadvantaged backgrounds in
formal and non—formal education to help prevent early school leaving.

The course explores 3 complimentary aspects:

1. Understanding resilience and children’s development and behaviour through
play.

2. Drama technigues for engagement with learning

3. Drama and Play to build social understanding and behaviour

Course Aim

To intfroduce learners to an understanding of resilience and how to use drama
techniques and an understanding of play to support the development of resilience
in children and young people within formal, informal and non-formal settings

This course is suitable for teachers, youth workers, playworkers and those working
with children and young people in a range of settings.

The aim of this course is to develop an understanding of experiential drama and
children’s play in order to support the practitioner / educator in facilitating and
engaging children and young people in informal, formal and non-formal learning
and with a view to developing resilience.

The course will provide an opportunity for the practitioner to gain a perspective on:

* Drama methods and techniques that can inform, enhance and be
integrated into their practice.

* Children’s play that can inform their own practice through an
understanding of relevant play and playwork theory.

There will be particular emphasis on understanding children’s behaviours and how
integrated drama delivery can facilitate children’s inter and intrapersonal social
skills and confidence. There will also be an understanding of children’s play
behaviours and the intrinsic nature, qualities and value of play for children and
young people’s overall development and well-being, creativity, and resilience.
There will also be consideration of the importance of spaces, opportunities and
resources for playing

The course will enable participants to infegrate methods and techniques into their
day-to day delivery with confidence.
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A key element of this course will be how to apply the knowledge and theory to their
own specific areas of work.

Course Delivery
Course Length: 10 sessions x 3 hours

Trainers should plan for appropriate refreshment breaks and/or lunch if a full day’s
training as these have not been written into the training course.

This course can be delivered as a whole module OR specific aspects of the course
can be delivered on their own. The manual can be used to suit specific
requirements e.g. an understanding of children’s play or a certain drama
technique.

Course Sessions:
Session 1 — How we learn and engage in learning
Session 2 — understanding childrens Play
Session 3 — Imagination “What if worlds2”
Session 4 — Positional Drama
Session 5 — Role Play: Another pair of shoes
Session 6 — Mantle of the expert
Session 7 — Considering the environment
Session 8 — The role of the adult: The educator as facilitator

Session 9 — Play and Drama for supporting resilience - revision, reflection and
putting into practice

Session 10 — Implementation and reflection on practice

Prerequisites

Participants do not require a knowledge of drama teaching. The tfraining will equip

them with the techniques and skills to develop practice within their specific settings

It is important that participants are working with children and/or young people and
that they can do regular observations of children/ young people playing in order to
inform their learning and reflect upon practice.

Learning Outcomes

Learning outcomes have been included throughout the guide to identify what the
learner will know and be able to do by the end of the program.
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A learner completing this module should be able to:

1. Evaluate and understand resilience as a coping competency that can be
supported and developed through drama and play

2. Reflect on the pedagogical role of the adult as the facilitator of drama
practice in formal and informal settings and spaces

3. Confidently use and integrate practical, directed learning drama
techniques promoting successful engagement for learning and teaching in
their work context.

4. Apply drama theories to their work with children and young people in
educational setting for curriculum based practice and informal settings for
engagement and learning.

5. Understand the intrinsic value of play for overall development and specific
play behaviours and their importance

6. Consider the role of the adult and appropriate interventions in children’s
play

7. Create, develop and support a range of spaces to support play and
drama opportunities

Training Space

Ensure the space is suitable for group training and that there is room for break out
groups and activities in the course.

Participants should sit in a semi-circle of chairs as there is no need for them to do a
great deal of writing and this allows them to move about for the activities and work
on the floor if required. However, do consider individual learners needs with regard
to comfort and accessibility to materials.

It is also the Trainer’s or training provider's responsibility to carry out a risk assessment
of the venue and maintain health and safety standards throughout the course.

If Trainers have to challenge antiZliscriminatory remarks they should do so
respectfully of the individual, being careful to identify and label the inappropriate
behaviour and not the individual or group.

See Health and Safety Checklist on next page.

Resources

This is a very practical course with lots of activities. Some of these activities require
resources to aid delivery. You will find a list of resources within each session
summary. You can source these from your local scrapstore or resource centre.

Access delivery resources via http://artpadproject.eu/publications/trainer-
resources
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Health and Safety Checklist

Health and Safety Venue and Equipment Checks

Action Required

Have you made a visual inspection of the premises to
be used and reported any problems?

Are there sufficient car park spaces for disabled
driverse

Are emergency exit routes marked with the
appropriate signs, kept clear and unlocked?

Is access to a telephone available for use in case of
any emergency? Are first aid boxes available and the
contents regularly checked?

Are accessible toilet facilities available and
maintained in a hygienic condition?

Does the venue have one large room for exclusive use
during the training session?

Is the physical access to the room suitable for all
learners including those with mobility impairmentse

Is there adequate furniture and equipment including
tables and chairs, flipchart stand etc. appropriate for
the session?

Is there adequate lighting, heating and ventilation?

Are there an adequate number of PowerPoints within
the training roome

Are the acoustics in the room suitable for the activity
that will take place?

Are there adequate facilities for refreshments during
the training sessions?

Is the following equipment available?
Screen or clear, clean wall space
Laptop and projector

Flipchart stand, paper and pens
Wipe board

TV .and DVD
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ARTPAD Principles

This course was developed through research and an agreed set of Principles:

The following Principles are important for a pedagogical approach that recognises
the role of drama and play when working with children and young people in re-
engaging them in formal or informal education.

These Principles are also underpinned by The United Nations Convention on the
Rights of the Child (Article 33)

Both drama and the creation of spaces where children can play have specific

approaches and methodology that need to be understood. They also require a
particular mind-set in order to support the development of resilience and child-
driven, self-initiated learning.

In practice, this means:

1 Engaging students’ expertise, initiative, imagination, responsibility, strengths
and diversity of learning styles for problem solving

Encouraging unusual and creative ideas and risk taking

Ensuring time for intrapersonal reflection and insights

Using constructive and non-punitive evaluation and feedback

Balancing and supporting the group with respect to individual strengths

= =4 =4 A

The creation of an environment that considers both the human and physical
aspects of the space will best support resilience and the engagement of children
and young people in formal and informal learning.

In practice, this means:

1 Supporting children’s access to freely chosen play through the provision of
space, time and resources that encourage independence and choice

1 Creating environments that are safe both physically and emotionally whilst
balancing them with the need to take risks and experiment

1 Leaving space open for children to follow their own interests and/or being
open to uncertainty

1 Considering the needs of individual children as well as the whole group
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1 Remembering it is OK to fail and try again
1 Being aware of the impact of the adult in spaces created by and for children

The respect, relationship and support developed through a positive attitude from
the adults around them plays a huge part in children’s self-confidence, resilience
and overall development.

In practice, this means:

1 Being positive and flexible in our approach

Valuing and respecting each child/young person as a unigue individual

Being a consistent and empathetic role model

Reflecting on our behaviour, our practice and our relationships with others

Sharing the responsibility of learning and developing resilience with the child

Being attuned to the need for children and young people to take physical

and emotional risks

1 Intervening with care and considering always the impact of the adult on the
child /young person

= =4 =4 8 -

An understanding of the impact of wider influences on the child, both from home
and society is important when considering their development of resilience.

In practice, this means:

1 Respecting individuality and supporting equality and inclusion

Challenging sensitively remarks and attitudes that impact on individuals
Balancing the needs and dynamics of the group with those of the individuals
Supporting opportunities for socialisation and individuality

Enabling children as far as possible in resolving their own problems
Co-operating and giving value to significant individuals in a child’s life

= =4 -4 4

Drama and Play support resilience through developing competencies in making
individual choices, being in control of things happening around them and having
an ability to influence these things.
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In practice, this means:

1 Supporting learning from different and multiple perspectives,

1 Engaging (drama) or supporting (play) children and young people in
designing their own learning process or facilitating their own activities

1 Finding the balance between increasing independency (identity, self-
esteem, self-awareness) and interdependency (socialisation / shared
responsibility)

1 Giving each child the right and opportunity to develop in their own unique
way

Alignment as a final principle: All our efforts should be aligned to support and
facilitate the development of resilience for children and young people.

In practice, this means:

1 A commitment to a whole organisational approach to the methodology and
best practice as set out in the above Principles

Committing to Alignment on two different levels:

Personal alignment: the principles of atftitudes, empowerment, trust and
social aspects

Structural alignment: the principles of environment, methods and tasks
Developing a resilience framework with indicators for individual children
Having a flexible, diverse and holistic approach

Understanding at all times the importance of a happy childhood

Having an unconditional positive regard for children and young people

= =

= =4 =4 -8
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The United Nations Convention on the Rights of the Child

‘State parties recognise the rights of the
engage in play and recreational activities appropriate to the age of
the chil d’

THE UN CONVENTION ON THE RIGHTS OF THE CHILD ARTICLE 31
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Session No 1: How we Learn and
Engage in Learning

Learning Outcome:

Gaining knowledge about resilience in children and youth, and recognising the role

of an educational system as a supporting environment in resilience development

and activation

Session Summary:

This session introduces learners to the concept of resilience, and links it with play
and drama. The session explores ways in which resilience might be supported,
activated and developed in educational system through recognising and using

external and internal resources.

The learner will understand:

The learner can:

The concept of resilience

How resilience manifests in children
and youth

The role of a teacher/youth
worker/institutional environment as
supportive systems for resilience

The links between resilience, play and
drama

Recognise reactions that result from
the resilience or lack of resilience

Recognise resources important in
development of resilience

Recognise risk factors that decrease
the chance of resilience development
and activation in challenging
circumstances or situations
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Activity Time | Content Method Resources
Activity 1 15 Welcomes, fimings and domestics Trainer led Flipchart paper and
Group min Introduction to the course, to the pens
Infroduction course Trainers and each other Stickers
Ground rules
Activity 2 20 Presentation of the general background | Trainer led PowerPoint slides 1, 2, 3,
Introduction to min and course aim 4,5
the Project and Explaining the Principles of ARTPAD Best Practice Guide
Course Explaining the aims and learning ARTPAD website:
ou’rgomes of the whole course and www.artpadproiect.eu
session 1
Activity 3 20 LINES Game Trainer led None
Ice breaker - min Group participation
LINES
Activity 4 60 Personal context of resilience (emotions | Trainer led Postcards (min. 50)
Postcards min and internal/external resources in Small Group activity Fliochart paper and
change) ens
Whole group participation P
Activity 5 20 The concept of resilience in children, Trainer led presentation PowerPoint slides 6, 7, 8,
min young people and adults. 2,10, 11

Infroduction to
resilience

Short presentation of the concept of
resilience.

(Emphasise the positive
aspects of the concept while
infroducing it)
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http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-1.pdf
http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-1.pdf
http://artpadproject.eu/publications
http://www.artpadproject.eu/
http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-1.pdf
http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-1.pdf

Activity Time | Content Method Resources

Analysis of risk factors decreasing

resilience - presentation.

Analysis of ways of support of resilience-

presentation.
Activity 6 45 Case studies of individual children Trainer led Printed case studies
Resilience in min Summary of discussions Small group work Country specific case
real-l.lfe stories Freeze Frames Whole group participation STUd'?S from.Bes’r
of children and Practice Guide
youth Flipchart paper and

pens

Activity 7 20 Reflection Trainer led Small pieces of paper
A.S.K Bags - min Internal and external recourses for Three bags prepared
refle.chon on resilience Whole group
sessions .
(actual and Infroduction of A.S.K Bags Individual activity

future ones)
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Activity 1: Group Introduction

Learning Outcomes:

Participants get familiar with each other’s names and the course plan; participants
create together a group contract — set of rules that will support their sense of
security during the course (e.g. discretion, openness towards each other, right to
withdraw from exercises, etc.)

PP Slide No: Session 1 — Activity 1

Time: 15 min

Activity:

1. Before the learners arrive, make sure the room has been dressed with
appropriate resources i.e. writing and drawing materials. In order to create
the atmosphere of equality, respect and comfort, arrange chairs in a semi-
circle. A pre course visit fo the venue will help to establish logistics.

2. Introduce yourself and other Trainers and welcome learners to the ARTPAD
course and general household information about the venue.

3. This should include information about toilets, emergency procedures, timings
for breaks etc.

4. Ask everyone to sit in a circle, to write own name on a sticker and then go
round asking learners to quickly infroduce themselves by their name, where
they work and what they hope to get from the course.

5. Tell the participants that in order to have a safe, respectful atmosphere and
feel comfortable it's useful to create a group agreement that will be in effect
during the whole course

6. Draw up an agreed contract/ group agreement. Ask the group what will
support them in their learning and what they need as a group to work
together.

Trainer Notes:

It is vital that the first few minutes of any new training session provide the Trainer and
learner with an opportunity to feel as relaxed as possible.

Make sure that the group knows your name and provide them with any contact
information you may wish to give out.
Resources:

V Flipchart paper and pens
Vv Stickers
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Activity 2: Intfroduction to the Project and Course

Learning Outcomes:

Participants get familiar with the goals of the ARTPAD project, the Best Practice
Guide, places visited by the ARTPAD team. Participants will understand the
Principles of ARTPAD.

PP Slide No: Session 1 — Activity 2

Time: 20 min

Activity:

1. Explain the course background and history found on the Trainer notes on the
next page.

2. Explain the Principles of ARTPAD

3. Showslide 1, 2, 3 and explain the overall aim of the course.

“To understand the I mportance of resilienc
development i n children and youth and how to support it with us e of
playand dr ama techniques"”

4. Aims and Learning outcomes of the session 1 and the whole course

Show slide 4, 5 and go through the learning outcomes for session one, explaining
that this will happen at the beginning of every session so learners know exactly
what to expect. Briefly tell them that learning will be assessed at an appropriate
level to the course, largely through participation and submitting own project of
supporting resilience in children and youth ready to be implemented in own work
environment.

Trainer Notes:

Resources:

V PowerPointslides 1, 2, 3, 4,5
V Best Practice Guide
V ARTPAD website
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http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-1.pdf
http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-1.pdf
http://artpadproject.eu/publications
http://artpadproject.eu/publications

Activity 3: lce Breaker - LINES

Learning Outcomes:

Not applicable

PP Slide No: Session 1 — Activity 3

Time: 20 min

Activity:

1.

Ask the participants to stand up and arrange themselves in a line from left to
right according to their names alphabetically. Check they have got it right by
asking them to call out their names one by one down the line.

Pair people up with the person next to them and share their favourite food.
Then ask parficipants to arrange themselves in a line from left to right
according to their birthday .Again check they have it in the right date order
by calling out along the line.

Pair them up again and share their favourite holiday destination.

Ask participants to line up from right to left according to their house number,
again checking they have it right by calling out their number.

Pair them up again and ask them to share with their partner the scariest thing
they have ever done.

Finally ask participants to line up from left to right according to the number of
years they have worked with children, lowest at one end and highest at the
other.

Call out along the lines and congratulate those with the most years!

Then select a few people and see who in the group can remember anything
about them - birthday, favourite food, scariest thing efc.

Trainer Notes:

This game helps people mix up, breaks the ice a bit and they can learn a few
interesting things about individuals within the group.

NB You can change the content of the sharing in the pairs or the reasons for lining

up.

Resources: None
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Activity 4: Postcards

Learning Outcomes:
Not applicable

PP Slide No: Session 1 — Activity 4

Time: 60 min

Activity:

Spread out on the floor many different postcards or pictures showing landscapes,
scenes, people —min. 50 postcards.

Ask participants to think about a change that they experienced and that was a
challenge to them. Then ask them to choose one or two postcards that would
picture this change. They take the postcard/s and sit back on a chair. The Trainers
take the postcards as well.

The contract: Participants are informed that each history is displayed and discussed
only during the course. The Trainers and the group might refer to it as a learning
example. Every life experience is valid and appreciated. If preferred, not own or
real situations might be described.

In small groups participants share about their particular change and focus on: 1)
emotions they experienced during the process of change; 2) internal and external
resources: things in themselves (internal: e.g. personality characteristics, previous
experiences etc.) and outside (external, e.g. people who supported them,
institutions, procedures, time) that helped them go through that change and
manage. Each group collates the information on large sheets of paper.

The groups feedback to the bigger group: after each talk the Trainer reflects on the
sifuation and the support that was/might be provided.

Trainer Notes:

Resilience often reveals itself in moments of change/transition that are challenging.
This structure lets participants go deeper into themselves and experience different
feelings but also acknowledges the resources — both internal and external - that
help to overcome, manage or go through the change.
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Internal resources will be the building blocks of resilience and external resources will
be the supportive environment that is essential in building or revealing resilience in
difficult situations. This way, by personal experience, you will get to the concept of
resilience and then you may follow by the short presentation — Activity 5.

Resources:

V Pictures and Postcards
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Activity 5: Intfroduction to Resilience

Learning Outcomes:
Understanding the concept of resilience.
Understanding risk factors decreasing resilience.

Understanding ways of support of resilience

PP Slide No: Session 1 — Activity 5-6,7,8,9,10, 11

Time: 20 min

Activity:

The participants will be informed about various ways of defining resilience and
supporting its development. Resilience must be shown as a resource to cope with
various life situations. The term "invulnerable child" will be introduced. The
presentation will be based on the literature and empirical studies conducted in
groups of children and adults presented in the Best Practice Guide.

Trainer Notes:

The Trainer should be pre-prepared to present the concept of resilience by going
through the suggested literature, also but not only specific to her/his country.

Resources:

V PowerPoint
V Best Practice Guide
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Activity 6: Resilience in Real-Life Stories of Children and
Youth

Learning Outcomes:

Detect how resilience manifests in problematic/difficult/challenging situations; what
should the practitioners notice/ be sensitised to: risk factors and resources in
resilience; what can practitioners do to support resilience development and/or
strengthen the resources.

PP Slide No: Session 1 — Activity 6

Time: 45 min

Activity:
The whole group will be divided into smaller 4-5 person groups.

Each group is given 2 different stories - case studies (6 stories; always 2 groups have
the same stories but don’t know about it), prepared especially for the course.
Different stories of resilient and non-resilient children in problematic situations will be
described, as reported by the participants of the ARTPAD dissemination events. Thus
they are real -ife situations that they may encounter in their real work with youth
and children.

Participants analyse these stories from two points of interest:

1. How the resilience and it's lack manifest;
2. The factors that decrease and increase the chance of resilient reactions in
particular analysed situations.

They write down the results of their discussion. These results are collected at the end
of the activity — together with the stories of children.

Each group presents freeze frame — tableau — of the emotional climate they might
experience/feel about the presented situation. They are encouraged to show how
the persons involved in the situation react, and analyse this situation in the context
of resilience.

Trainer Notes:

The Trainer should remember about the major topic here — the resilience as defined
earlier. The factors suggested by the groups should be analysed from the
perspective of the provided knowledge. The Trainer thus verifies the understanding
of the resilience concept by the participants.
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The Trainers explicitly indicates that the above excises — postcards and stories —
show that not only external, but also internal recourses are crucial for resilience. We

can work on development of these resources — this is the aim of the ARTPAD
Training.

Resources:

V Printed case studies (6 stories) — each story printed 2-3 times
V Counitry specific case studies from Best Practice Guide in your language
V Flipchart paper and pens
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Activity 7: A.S.K Bags — Reflection on Sessions (actual
and following)

Learning Outcomes:

Reflecting on how each session will adhere to the concept of resilience, as well as
reflecting on drama and play as tool for developing resilience; understanding
different perspectives of analysing the content of each session; merging the
knowledge with practice; generalization of content presented during sessions —
merging various components of acquired knowledge; this exercise might make the
training course more cohesive.

PP Slide No: Session 1 — Activity 7

Time: 20 min

Activity:
A.S.K Bags

Participants are informed that they will follow a task of writing on small pieces of
paper their personal conclusions from each session regarding the KNOWLEDGE,
ATTITUDE and SKILLS of AN IDEAL ADULT FOR SUPPORTING RESILIENCE -one
association on a separate piece of paper, then they put their pieces of paper to a
corresponding bag provided by Trainers: Attitude, Skills, Knowledge.

ASK categories of intfernal resources impact on the external ones to create the
environment beneficial for supporting the development of resilience.

The Trainer should prepare the group for their continuing input in this exercise
though the course.

End of Session

End the session by rounding up what the main points have been. Finish with a single
word from each person, including the Trainer, on how the session has been for
them. This can also leave the Trainer with an idea of how learners are feeling, what
they have learnt and can be used to support the next session.

This is the first opportunity for learners to contribute to a feedback session so make
the experience a positive one by valuing confributions. It also offers a baseline
assessment opportunity of knowledge and experiences they may already have.
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Trainer Notes:

Resources:

V Small pieces of paper
V Three bags prepared
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Session 2:
Understanding
Chi Il dren’ s
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Session 2: Understanding Children’s Play

Learning Outcome:

Session Summary:

This session introduces learners to play and explores the contributions that freely
chosen play can make to children’s overall development, well-being and resilience
through an understanding of the intrinsic nature of playing and the importance of
supporting children’s access to play opportunities.

The learner will understand: The learner can:

What is the intrinsic nature of play |ldentify elements of The Play Cycle

The importance of play for overall Theory

development Explain the intrinsic nature of play as a

Links between drama and play through biclogical. psychological and social

an understanding of children’s necessity

emotional engagement in play Understand the benefits of play for

Relevant theories overall development, well-being and
resilience

Discuss the importance of risk, both
emotional and physical, for healthy
brain development

Recognise specific Play types (Hughes,
B. (1993)) through observing children’s
play

Make the link between play theory and
observations of children’s play
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Play Memories

Participants reflect individually on their
play memories from when they were a
child

Draw an image of their memory on
paper and then share with others
Collate who/where/what with/how they
felt about their memories of ‘playing’

Small group discussions

Large group feedback

Activity Time | Content Method Resources
Activity 1 30 Dress the room with pictures and posters | Trainer preparation Posters,

Dressing the min | and images of children playing before Trainer led discussion photographs, loose
Room participants arrive o parts for corners of
r o Group activity the room and

Intfroduction to 15 Place resources for playing in the room
the Session . and on the tables for participants smaller loose parts
min on tables.
Infroduce the session as an opportunity )
to explore the importance of play for Bunfing and other
children’s overall health and well-being, stuff fo mokel the
and therefore supporting their resilience. room playfult
Play ball game with balls and objects Flipchart paper and
pens
Discuss the purpose of the game — were
we playing? Bglls, cuddly toys,
frisbees etc. for
throwing
Activity 2 20 Discuss the use of the word play and give | Trainer led discussion Paper and pencils
min | examples
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Activity Time | Content Method Resources

NB Be sensitive to some peoples

childhood memories
Activity 3 15 In groups write their own definitions of Group work Large paper and
Understanding min S!oy bgsed upon their memories and the Group discussion pens

iscussion : :

Freely Chosen . . o Trainer input Pc.)werPo‘w'wT. Slide
Play Trainer input on definitions with definitions

Discussion around the wording Playwork Principle 1
Activity 4 15 Introducing Psycholudics - Play Cycle Trainer input Play Observations
How do we min | Theory Flipchart presentation Flipchart
knov: it is Reflect on film and/or case studies Case studies Handout — The Play
Play? Cycle
Activity 5 30 The Importance of Play Small group work Flipchart paper and
What are the MIN 1 Refer back to play memories Whole group discussion pens
benefits to What did you get out of playing? Trainer input Play For A Change
children when
playing? Explore the benefits of children playing

out in their environments
Activity 6 15 Explaining links between brain Trainer input
Brain min | development and playing Group discussion
Development Play deprivation
and Play
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Activity Time | Content Method Resources

Activity 7 20 Introducing the benefits of risk in play to | Trainer input Some risky play

The min | overall well-being and developing Group work resources e.qg.

Importance of resilience hammer and nails,

Risk in Play Deep Play and the importance of risk rope, nets, tools
Films or photos

Activity 8 20 Introduction and explanation of Play Trainer Input Play types cards

Introducing min | Types according o Hughes Observations Film Clip or Case

Play Types Links fo drama Group discussion Studies

Activity 9 20 Why is play important for resilience? Trainer Input Paper and pens

The min Aspects of Resilience Small Group work Handout — Types of

Importance of Feedback fo large group Resilience

Play for

Resilience

Activity 10 10 Summarise main learning points of the Trainer led A.S.K Bags

Summary of min | session

Session Participants put comments into A.S.K

Bags
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Activity 1: Dressing the Room, Introduction to the
Session

Learning Outcomes:

Not applicable

PP Slide No: Session 2 — Activity 1

Time: 15 min

Activity:

1.

Before the participants arrive, make sure the room has been dressed with
appropriate resources for a session on play i.e. Playwork Principle posters, Play
quotes, Health and Safety Myth posters, photos of children playing,
appropriate books

Arrange chairs in a semi-circle to create a space that will make the learner
feel comfortable.

Check in with participants about last session and have they brought an
observation of children playing?e

Infroduce the session as an opportunity to explore the importance of play for
children’s overall health and well-being, and therefore supporting their
resilience.

Play a game of catch with a variety of objects / Play one frog

Discuss the game and what made it fune Was it important to get it right or
was it more important to play the game?

Trainer Notes:

Resources:

V All resources for course in room!
V Flipchart paper and pens
V Bag of soft balls and objects for throwing
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Activity 2: Play Memories

Learning Outcomes:

What is the intrinsic nature of Play

PP Slide No: Session 2 — Activity 2

Time: 60 min

Activity:
What is play?
Firstly explain that we are going to explore a shared understanding of play.

The word *play’ is used in many different contexts. Ask participants to talk to the
person next to them for a couple of minutes and come up with a sentence with the
word play in it. For example: ‘I play football’.

Go around the group getting their examples. Explain that the word is used in many
different ways.

It is important that we understand what we mean by play when we are referring to
children’s play. The best way to do this is to go back to a time when we were the
experts, when we were playing.

Ask the group to reflect on their play memories when they were about 9 or 10 years
old. Try to remember a time when they were playing, away from the school
environment, ask them to think about where they were, what they were doing and
who they were with, and also if they can remember how they felt, why they were
doing it?

Give participants a few minutes and then ask them to draw their memory on paper.
Explain that any image/stick people is fine as it is their image and by drawing we
are using a different part of our brain to talking or writing.

When finished ask them to share what they have done with the person next to them
and then feedback as a whole group.

Write up on a board or flipchart:

1 Where they played
Who they played with
What they were doing
Why they were doing it
How it made them feel

= =4 =4 A
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Discuss the similarities/differences of where they played and what they played with.

Talk about who they played with, include playful adults, and if no adults ask them,
what would have happened if an adult had been present.

Finally ask them how they felt and how did they know it was play?

Trainer Notes:

Encourage the participants to think back to around the age of 8 or 9 years old so
they have some independence.

Be prepared for learners to say they can’t draw, support them by explaining it is
more of a diagrammatic response, using symbols and stick people, a Picasso rather
than a Rembrandt! Also explain that when we draw we use different parts of our
brain than when we write with words and that this is important for different styles of
learning and reflection.

When scribing up their play memories be clear this is from what they remember as a
child, a child’s perspective, not an adult viewpoint. Collect everyone's responses
and ask for some specific examples of what they were doing and where.

Be prepared for the comment “But you couldn’t let them do that now” and unpick
a bit of ‘why note’ BUT we will be looking at barriers later so let participants know
that we will be coming back to these concerns.

For information (Country specific)

There are no more paedophiles now than there were 30 years ago, we are just
more aware and there are more services in place to deal with and provide support,
especially given that most abuse takes place within the home and by people well
known to the children (refer to Child Protection fraining).

Roads are busier but children need the skills to be able to cross roads safely and
have an awareness of traffic. We have a responsibility to enable them to develop
these skills bit by bit.

Reflect on the feelings they got from playing in this way and ask them to consider if
children and young people get these experiences and feelings now particularly in
their settings?

Inform them that we will come back to some of these issues and barriers later but
that the important thing at the moment is to come up with an understanding of
what we mean by children’s play.
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Encourage discussion and reflection but do not spend too long as the purpose of
the exercise is to get them remembering what it was like to be that age and how

they played.

Resources:

V Paper and pencils
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Activity 3. Understanding Freely Chosen Play

Learning Outcomes:

What is the intrinsic nature of Play

PP Slide No: Session 2 — Activity 3

Time: 15 min

Activity:

Bring group back together and explain that we are now going to try to define play.

Definitions of play

Divide the group into smaller groups and give them a large piece of paper and
some pens. Ask them to come up with a sentence that describes play in the way
that they remember it and in a way that would explain it to an alien landing on the
planet!

Give the groups five minutes to write something and then ask each group to read
them out aloud to the whole group.

Discuss each one and pick out the relevant words and phrases.

Infroduce Playwork Principle 2 as an agreed definition:

1

P | imayprocess that is freely chosen, personally directed and

intrinsically motivated. That is, children and young people determine

and control the content and intent of their play by following their own

instincts, ideas and interests, in theirownway fort hei r own reasons.

PLAYWORK PRINCIPLES SCRUTINY GROUP, CARDIFF 2005

Discuss how this definition of children’s play compares with their definitions?

Play is also a child’s right according to the UNCRC:
The United Nations Convention on the Rights of the Child states:

‘State parties recognise the rights of the
engage in play and recreational activities appropriate to the age of
the chil d’

THEUN CONVENTION ON THERIGHTS OF THECHILDARTICLE31
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Conclude that children’s play is a very complex thing that will be explored more
fully over the session, but is recognised as being vitally important in children’s lives.

Trainer Notes:

Resources:

V Paper and pens
V PowerPoint with definitions
V Playwork Principle 2
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Activity 4: How do we know it is Play?¢ Infroducing
Psycholudics ZPlay Cycle Theory

Learning Outcome:

What is the intrinsic nature of Play

PP Slide No: Session 2 — Activity 4: Definitions slide

Time: 15 min

Activity:

1. Explain to the group that there is a way of understanding whether it is play or
not and that is by understanding Psycholudics.

2. Explain that Ludic is the Latin for ‘play’ and so the word means literally the
study of the mind at play.

3. Explain the play cycle according to ‘Sturrock and Else’10 on flipchart
inputting on play cues, returns, flow, play frames (including narrative,
physical, musical and emotional examples), adulteration, annihilation and
display

NB Use the appropriate symbols from the following page.

4. Ask the group to arrange themselves into small groups or pairs and look at
the following observations/ film of children playing with a blank play cycle
observation sheet.

5. Give learners time to look at the observations and identify components of the
Play cycle.

6. Feedback to the whole group picking out different examples and discussing
any differences.

NB Remember we can only assume from what we see and that each play
opportunity willimmerse different children in different play types

Trainer Notes:

The explanation relies on the Trainer having a sound knowledge and understanding
of this theory. Ensure everyone understands your explanation and encourage
questions to clarify.
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Resources:

V Flipchart and pens
V  Written observations of children playing or fiim clips
V Handout - The Play Cycle

“The Play Cycle"” by Gordon Sturrock and Perry Else available on CDZom via
www.commonthreads.co.uk

Also described in “The Value of Play” by Perry Else and “Reflective Playwork” by
Jacky Kilvington and Ali Wood

The Play Cycle

:':iii) play frame
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HANDOUT - The Play Cycle

Metalude The internal world
A kind of internal

contemplation or reverie The external world

®

Cue
The invite

Return

The response

o

Frame

The natural or created
‘boundaries’ of the play
that hold it together

A
v,

s
L ey
)
)

Containment 7 %
Supporting play @ H
Flow

The natural course

of uninhibited play \V @
/\X

Annihilation
Natural ending

Adulteration
Adult taking over

Dysplay / §°
Frustrated by no return &

Reference: Perry Else and Gordon Sturrock.
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Activity 5: What are the Benefits of Children Playing?

Learning Outcome:

The importance of Play for overall development

PP Slide No: Session 2 — Activity 5

Time: 30 min

Activity:
Why is play important?

Ask the group for some examples of children’s play and the things that they do. This
can range from rolling down a hill to making up stories. Refer back to examples
from their own play memories also, particularly using ones that involved riskier play
or play that might be seen by adults as not good behaviour such as games like
‘Knock door run!’.

Scribe these up on the Flipchart as a list.
Using one as an example, ask the group to say what the benefits are?
Discuss with the group what the specific benefits are for children playing outside.

Consider benefits such as local knowledge, mapping of the area, knowing their
neighbours alongside the healthy aspects of getting dirty, being fit, and the
physical attributes of bigger spaces in which to make lots of noise and explore
concepts.

For natural spaces there is an affinity to nature, a health benefit from being in green
spaces, alongside an awareness and understanding of nature and its forces.

They can discuss this in small groups to allow for everyone's participation and then
feedback as a whole group.

Playwork Principle 1

Infroduce Playwork Principle 1, discuss its relevance, and clarify understanding.

CAL c h i lyaumgeeopleaneed to play. The impulse to play is
innate. Play is a biological, psychological and social necessity and is
fundamental to the healthy development and wellbeing of individuals
and communities.’

PLAYWORK PRINCIPLES SCRUTINY GROUP, CARDIFF 2005

41 | Session 2


http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-2.pdf

Divide the group into smaller groups and ask them to explore how play contributes
fo:

Biological

Psychological

Social Necessity

Healthy development and wellbeing

= =4 =4 A

Feedback to the whole group after 10 minutes

Trainer Notes:

It is worthwhile picking out the specific words — innate / biological / psychological
and ensuring that learners fully understand them.

Innate

Children are born with a drive to play that is as important to them as eating,
drinking and sleeping. It is how they experience the world and things around them
and explore the many possibilities available to them.

Biological

Play is important for the healthy development of the brain and the individual.
Playing increases the connections made within the brain that will be used later on
in life. When children play they explore, investigate, experience, challenge
themselves, find solutions, design, construct, invent, think outside the box and are
creative. Refer to ‘Play’ by Stuart Brown on booklist.

Psychological

There is beginning to be more evidence to support the case for play being
essential to the overall health and well--Zeing of children and young people,
not just physically but also emotionally, therefore ensuring a healthy mind and
approach to life. Play builds resilience as defined in ‘Play for a Change' by Stuart
Lester and Wendy Russell

Resources:

V Flipchart paper and pens

V Play For A Change: Russell, W and Lester, S (2010) via
www.playengland.org.uk

V Playwork Principle 1
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Activity 6: Brain Development and Play

Learning Outcome:

The importance of play for overall development

PP Slide No: Session 2 — Activity é

Time: 15 minutes

Activity:

Trainer inputs on the knowledge we now have from developments in the field of
neuroscience, which have informed the statement in Playwork Principle 1.

The Brain story!

Tell the story of the experiment with a group of kindergarten children in America

‘“One of the early experiments involved
children in America who were wired up so that their brains could be

monitored when they were being taught by a teacher in order that the

scientists could see wh ich parts of their brains were stimulated when

they were "l earning’

Teacher taught the children something and the scientists observed the
activity in the different parts of the brain. When the experiment had

finished the children were left and whilst they were still wired up they
started to play —or mess about in the eyes of the adults! The activity in
their brains increased tremendously and scientists then began to

recognise the importance of playing as opposed to formal learning

was essential forbrain devel opment’

Before a baby is born s/he has more neurons and synapses than s/he needs. There
is a continuous expansion of synapses and pruning during the first 3 years of life and
the early experiences of play and stimulation are critical in the development of
brain regarding brain wiring. Whilst the brain is most plastic during early periods of
development and therefore highly influenced by environmental stimulation, brain
development continues throughout childhood and adolescence, and as such is
important for all children and young people.

If we reflect on the lists of developmental opportunities that happen naturally when
children play we can see for ourselves the importance of freely chosen play for
brain development. There are many child development theorists such as Montessori
and Steiner, and the Reggio Emilia approach, who all base play at the centre of
children’s learning.
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The impact of play deprivation

Therefore, whilst play supports the growth and development of a healthy child, it is
obvious that a lack of play opportunities and spaces to play can have a
detrimental impact on a child’s development.

We need to see child development as a spiral that builds on what a child can
already do and is dependent upon the opportunity, resources, praise and
encouragement, feeling good about themselves etc. (see compound flexibility).
For example, you would never learn to ride a bike if you never had a bike!

Discuss our responsibility as practitioners working with children and young people for
providing spaces that support, encourage and provide children and young people
with the opportunities to extend their experiences and therefore aid their overall
well--Zeing and development.

Trainer Notes:

Resources: None
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Activity 7: The Importance of Risk in Play

Learning Outcomes:

The importance of play for overall development

PP Slide No: Session 2 — Activity 7

Time: 20 min

Activity:

Following on from the idea of play deprivation refer learners back to some of the
more risky play that they engaged in when they were children. Give them the
opportunity to engage in some risky play such as using tools, climbing, lighting fires
etc.

NB Use what is suitable in the venue that you are training in and what is within your
own capabilities. You could also use photographs or film footage of children
engaging in risky play opportunities

What do they think were the benefits of this type of playe Consider some of their
own experiences and what they feel they got out of them.

Remind them to think also of the emotional benefits of engaging in this type of play
opportunity

Ask them in pairs to consider play fighting or ‘Rough and tumble’ play. What might
children be getting out of this type of playing?

Feedback as a whole group and Trainer summarises the benefits.

Children risk assessing

When children engage in risky play activities they are also developing skills in risk
assessment and an ability to keep themselves safe which will support their own
resilience through life.

In order to support all children to access good play opportunities we need to
balance risk with the overall benefit for the child. We must consider differences such
as age, ability, gender and experiences to support where necessary.

Introduce the concept of DEEP PLAY as the emotional engagement children have
in risky play
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Trainer Notes:

Rough and tumble or play fighting allows for experiencing body contact;
understanding how much to give and take; mastering physicality; emotional

involvement; spatial awareness; exercise; fun and comradeship! It is essential for
both boys and girls.

Resources:

V  Film or photos
V Resources for risky play opportunities
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Activity 8: Intfroducing Play Types

Learning Outcome:

Links between drama and play

PP Slide No: Session 2 — Activity 8

Time: 20 min

Activity:
This leads into other types of play.
Infroduce learners to the concept of Play Types according to Hughes, B. (2004).

Play types are the emotional engagement that a child has when playing drawn on
research from all areas of development.

Lay out cards for people to match or simply explore and discuss.

Trainer Notes:

Ensure an understanding of Play Types is clear and that they are not to be confused
with Early Years Developmental Play types.

What are Play Types?

In 1996 Bob Hughes collated his first taxonomy of Play Types. That is, a list of the
different modes of play that children exhibit during their play. It is now widely
acknowledged that in order for children to develop they need to have access to
the full range of play types. This could be through their own self-directed play at
home, in the school playground, with friends, at play settings, indoors or outdoors.

Hughes describes Play Types os...

‘t he different Vi si bl e behaviours we obseryv

HuGHEs, B. (2006) PAGE XilI

Yet he goes on to discuss that if we assume that this play is in some way beneficial
to the child then this would suggest that there are deeper processes occurring in
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the child’s development that may provide clues to the child’s overall health and
well-being. Refer back to the Play Cycle and understanding what is happening
when children play.

Classifying play into types can certainly help with observation of children playing
and planning an environment for play to ensure that it offers the potential for the
realisation of all play types. However being prescriptive may cause its own
problems. There may for instance be other play types as yet not classified... for
example there may perhaps be play types based around emotions and feelings
such as ‘anger play’ or ‘embarrassment play’ and certainly there is research
around the notion of ‘Gender Play’ exploring the concept of who | am or maybe.

Elsewhere we have imagined three-dimensional play types that have thinking,
feeling and doing facets to them and an over-arching ‘interaction’ play type that
could contain all others and yet not be a constraint to play.

Hughes, B. (2004) Play Types
“A Taxonomy of Play Types”

BoB HUGHES AVAILABLE FROM PLAYEDUCATION VIA WWW.PLAYEDUCATION.COM

Hughes, B. (2006) “Play Types Speculations and Possibilities” London. London Centre
for Playwork Education and Training

Resources:

V Play types cards
V  Film Clip or Case Studies
V Handout - Play Types
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HANDOWUT - Play Types

The list of play types below is an extract from the document Best Play: what play
provision should do for children (2000:33)

Symbolic play

Play which allows conftrol, gradual exploration and increased understanding
without being out of one’s depth, by using symbols, that is, objects, designs or signs
to represent people, ideas or qualities. For example, using a piece of wood 1o
symbolize a person or a weapon; a piece of string to symbolize a wedding ring; a
length of rope to symbolize a boundary; a carrot to symbolize a microphone;
building a shrine or creating a flag.

Exploratory play

‘Finding-out’ — play that accesses factual information about an environment and
engages with the area or thing and, either by manipulation or movement, assesses
its properties, possibilities and content. For example stacking bricks, taking a
camera apart, digging ‘to Australia’.

Object play

‘Problem-solving’ — play which uses infinite and interesting sequences of hand-eye
manipulations and movements. For example, examination and novel use of any
object, for example, cloth, rope, bubble wrap, paintbrush, and cup. The fascination
here is with the object itself and what it can do or be (regardless of what its ‘proper
use’' might be).

Rough and tumble play

Close encounter play which is less to do with fighting and more to do with touching,
tickling, gauging relative strength, discovering physical flexibility and the
exhilaration of display. Finding out and testing one’s own and other’s limits; learning
social and interpersonal codes of physical conduct. For example, playful fighting,
wrestling and chasing where the children are obviously unhurt and giving every
indication that they are enjoying themselves.

Socio-dramatic play

The enactment of real and potential experiences of an intense personal, social,
domestic or inferpersonal nature, that is, the child re-creates scenes from his own
life. For example, playing at house, going to the shops, being mums and dads,
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organizing a meal, having a row, holding a funeral, going to the divorce courts etfc.
The child also sometimes acts out emotions too scary to express in real life — this can
be therapeutic.

Dramatic play

Play which dramatizes events in which the child is not a direct participator, that is,
re- creating scenes from others’ lives or from the television or theatre, for example,
presentation of a TV show; an event on the street or in the news; a religious or
festive event; a birth or death; or being famous footballers or a band in a recent
match or concert — often done for an audience.

Social play

Play during which the rules and criteria for social engagement, interaction and
communication can be revealed, explored and amended. Any social or
interactive situation which contains an expectation on all parties that they will
discuss and abide by certain rules, customs or protocols, for example, games,
conversations, making something together, challenging, discussing . . .

Communication play

Play using words, nuances or gestures, for example, mime, jokes, play acting,
‘mickey’ taking, singing, debate, poetry, graffiti, swearing, making up
languages/words/slang, storytelling. Creating a reaction and exploring the impact.

Creative play (inventive play)

Play which allows a new response, an expression of self; the transformation of
information; awareness of new connections and new insights, with an element of
surprise. It is about focused but spontaneous creation with a wide range of
materials and tools for its own sake, with real freedom and not necessarily an end
result. It could be small or large scale, individual or group.

Deep play

Play that develops survival skills and conquers fear, through the child encountering
what they perceive to be high-risk physical and emotional experiences, for
example, leaping onto an aerial runway, giving an alternative opinion that is likely
to be rejected, balancing on a high beam. The risk will be from the child’s
perspective (certainly not the adults’) and so the same experience could be deep
play for one child and not the next.
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Fantasy play

Play which rearranges the world in the child’s way — a way which is complete
fantasy and unreal, for example, being superheroes, aliens, goblins, timelords, flying
a UFO, casting spells, saving the world from certain destruction . ..

Imaginative play

Play exploring identity and ways of being and doing, although not normally of an
intense personal, social, domestic or interpersonal nature. Often imitating someone
or frying out something seen but not experienced e.g. driving a car, playing dead,
being a clown or a shopkeeper.

Locomotor play

Movement in any and every direction — up down, along, at various speeds and
seemingly for its own sake. For example, chase, tag, hide and seek, tree climbing,
rolling, jumping, dancing: Experiencing the possibilities of one’s body within a
particular environment — includes ranging.

Mastery play

Generally expressed by taking (and feeling) control of the physical and affective
ingredients of the natural environment; for example, digging holes and tunnels in
earth or sand; changing the course of streams; gaining a new skill, for example, a
jump across ariver, or riding a bike . . .he conventional rules that govern the
physical world do not apply, but is still based on reality. For example, imagining you
are, or pretending to be, a tree, a ship or an animal, patting a dog which isn’t
there, having an invisible friend, imagining a table is a bus or a cave . ..

Recapitulative play (Evolutionary play)

Play that displays aspects of human evolutionary history, stored and passed on
through our genes and manifested when children play spontaneously — often
stimulated by aspects of the outdoor environment like forests and shallow
pools/rivers. For example, lighting fires, engaging in spontaneous rituals and songs,
dressing up in historic clothes/uniforms and roleplaying, playing wars and making
weapons, growing and cooking things, creating ancient style communities, building
shelters, creating languages and religions.
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Activity 9: The Importance of Play for Resilience

Learning Outcome:

The importance of play for overall development

PP Slide No: Session 2 — Activity 9

Time: 20 min

Activity:
Why is play important for resilience?
Consider the seven aspects: (Lester and Russell 2008)

1 Emotional regulation

Pleasure and enjoyment

Stress response systems (uncertainty and risk)
Playing and creativity

Playing and learning

Attachment and development of peer culture
1 Children’s play and environmental interaction

= =4 =4 4

Divide the group into smaller groups and give them a couple of the examples from
the list to work through themselves.

Feedback to the whole group and compile a list of the benefits to children when
they are playing. Push the group to think outside the box and consider exploring
emotional responses, independence, risk assessing, challenging concepts and so
on.

Give each group a few minutes to write some things down on large pieces of
paper with regards to what are the possibilities of the development of resilience
when children are freely playing.

Spread the lists out on the floor in front of everyone and discuss what happens
naturally when children play.

Trainer Notes:

NB Explain that creative refers more to creative thinking and imagination and is not
specifically artistic ability.
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Resources:

V Paper and pens
V Handout on types of Resilience from Lester and Russell (2008)
V Activity 10: Summary of Session
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Activity 10: Summary of Session

Learning Outcomes:
Not applicable

PP Slide No: Session 2 — Activity 10

Time: 10 min

Activity:
Finally summarise the learning from the session:

1 We have explored our play memories

1 We have agreed definitions of play and what we understand by ‘freely
chosen’

1 We have recognised that play is a child’s right

1 We have discussed the barriers that prevent children playing freely

Finally we have begun to understand the importance of play for children’s overall
development and well-being and therefore the importance of play for developing
resilience and giving children and young people skills, both emotionally and
physically, to prepare them for coping with as much as possible the challenges that
they will face in life.

WE have also begun to make links between play and drama through children’s
natural ability to story tell and act out dramas and situations

Consider/reflect what their role may be in supporting children’s play, particularly in
relation to the barriers that may be occurring for some children in their work
place/school/setting

Ask them to think about the AHtitudes, Skills, and Knowledge areas for the adult
working with children and young people and to place into the appropriate bags
for later on in the course.

Trainer Notes:

Resources:

V A.S.KBags and small pieces of paper
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Session 3: Imagination “What If Worldse”

“EXxper i ene seligaconscious manner -thatis, gaining self -

knowledge -i s an i ntegr al part of | earning.”

STONE AND DILEHUNT, 1978, P 12
Learning Outcome:
To be able to deliver techniques to open and feed imaginative processes.

To use games to facilitate social and interpersonal skills empathy and
understanding

Session Summary:

This session will explore ways to facilitate social interaction, imagination and
learning through co-operative drama games as a tool for engagement in learning.

The learner will understand: The learner can:
The impact and significance of the Use games and experiential techniques
pedagogical position to encourage social skills, engagement

for socialisation learning, self-

The delivery and application of drama
knowledge and empathy

praxis that enables social skills and
imaginative work Apply drama theories to their work with
children and young people for
engagement and learning.

Reflect on the pedagogical role of the
adult as the facilitator of drama
practice in formal and informal settings
and spaces
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Activity Time | Content Method Resources
Activity 1 15 Introduction to the session Trainer led with group
Pedagogical M| The use of the Circle for exercises: feedback/questions
position of the The pedagogical position of the
’reccfh.er as teacher/practitioner
participant/
Observer Use of the circle for equality and
reflection
Activity 2 45 Name games are used to build Trainer led Soft ball
e min | confidence and social engagement Group activity
Applications Extending games to suit specific Discussion re extensions and
and . requirements sharing practice
Extensions
Activity 3 20 Body Mime Objects - Participants work Group work
Telling Stories min | together in non-verbal and verbal ways
in a Living to build physical confidence and
Way understanding and co-operation
Reflection builds an understanding of the
work, and that criticism can be
constructive and improve something.
Activity 4 20 Living Stories — body mime Trainer led
Body Mime - min Telling stories in a physical way Discussion with group

Living Stories

Appropriate and respect physical
behaviours
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Summary and
Reflection

Reflection on exercises
A.S.K. PLENARY
A.S.K. bag on Attitude — Skills-Knowledge

Activity Time | Content Method Resources
Extensions of activity — sound-scapes and
word-scapes
Activity 5 30 Exercises to facilitate understanding of Trainer led with stimulus Bag or back- pack
Who's bag? min | issues, create people and stories from Small groups with personal
objects contents e.g. a
Feedback and sharing with o
The power of objects to create whole group ° Phone, Train ficket,
character and situations ‘? book. letter,
_ Facilitated discussion of tissues, a key, photo
Back Pack exercise stories etc.
Activity 6 30 Journeys, decisions, choices and Trainer infroduces A blue cloth
The Personal | MM strategies Small groups with individual Card cut-outs or
Journey Sea Islands and Boat journeys activity models of: islands/a
Group story-telling / exploration Group feedback and person/a boat
One-to-one exercise to explore discussion A CO"?CT'OH of .
possibilities and focus potential small items an finy
toys
Activity 7 20 Summary of Session Sticky notes
min

58 | Session 3




Activity 1: Pedagogical Position of the Teacher as
Participant/Observer

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 1

Time: 15 min

Activity:

The Circle

Discuss pedagogical position of the teacher/practitioner in the circle
The power of the circle:

1 Teacher/practitioner becomes part of the class/group in a participant/leader
role allowing them to model appropriate responses to work

1 Non-hierarchical positioning. Equality for participant in the group achieved
by beginning exercises either side of teacher/practitioner or from different
points in the circle

1 When using drama exercises where participants break into groups you bring
the participants back to the circle to reflect on the exercises. It becomes a
frame for re-focusing and reflecting

1 Vulnerable participants can be placed next to the teacher/practitioner or
support workers for support. This can be done in a non-obvious manner if the
child does not seek-out the adult.

Trainer Notes:

Resources: None
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Activity 2: Games, Applications and Extensions

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 2

Time: 45 min

Activity:
Name Game 1

The group is brought together into a circle and sits down, the game is explained to
them.

(Younger participants sit and roll the ball - older parficipants stand and throw the
ball) This is a good game to play with a new class/group.

Each participant says their own name and makes eye contact with another child in
the group and rolls the ball across the space to them.

The participant who receives the ball says their own name and rolls the ball to
someone else this continues until the whole group has said their names.

(NB — sometimes participants may have issues with making eye contact -
encourage this — although this can be cultural. If a participant rolls the ball wildly or
tries to disrupt the game discuss ways and why the child/young person should
enable the receiver to get the ball).

Extensions

When names are known the participants say the name of the person they are
going to roll/throw the ball fo.

As a ball game stand and throw the ball with eye contact and names.

Role the ball and say a colour/an animal/ a number/ a letter from the alphabet/ a
food/ a city/a country/ a sport/ something you like/ etfc.

Building vocabulary for writing

For example, if a group is writing about a specific place roll the ball to another
participant with a descriptive word.
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Words for a cave might be: dark, cold, damp, wet, clammy, green, shadowy
mysterious, magical etcetera.

Name Game 2

(This is affirming for participants as they become a safe centre of attention.
Information given informs teacher/practitioner group about each other. Teacher
practitioner should take part and model the game. Participant are encouraged to
help each other succeed at the games).

Each participant says their name and mimes a very short action of something they
like doing; for example: reading, kicking a ball, playing a computer game,
swimming, etcetera’s.

The whole group then repeats the name and the action.

The exercise moves from one participant to the next around the circle, any
shy/vulnerable participant wo is unable/not willing to do the exercise is helped by
the teacher/practitioner.

Extensions

Using the mimes to talk about what the group likes to do and why — this can be
done by participants offering their reasons or the teacher/participant talking about
them and encouraging discussion.

When the group knows the names of the group the teacher/practitioner gets them
to shift the name by one person. Each participant takes the name and the action
of the person to their right.

Trainer Notes:
Words for feelings

This exercise can also be used for building emotional vocabulary i.e. words for
feelings but it is not advised to do this using the participants’ feelings, directly from
the participants which would exposing and unsafe.

In Drama the safety is set by using a character to explore emotions, actions and
feelings safely through the conduit of another’s experience.

To use this exercise to build vocabulary for emotions the teacher/practitioner should
work through a character . This may be a character from a book or a classic
story/fairy tale you are studying or a TV character that has captured the
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participants’ imagination or when working with an issue-based character (see
Session No 4: Positional Drama).

This is effective for feelings words because the work is not directly connected to the
participants.

For example, you may discuss how Cinderella (Aschenputtel) feels at the beginning
of the fairy tale/story. Words for her feelings might be sad at the loss of her father,
angry at her stepmother’s unkindness but frightened too, tired because she works
so hard. However, later in the story she may be excited, hopeful.

Resources:
V Soft ball
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Activity 3: Telling Stories in a Living Way

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 3

Time: 20 min

Activity:
Body Mime Objects

Participants work together in groups to create objects with their bodies. They may
make the sides of a washing machine with their arms and legs creating a square
and have a person spinning inside the square while another person creates a door
and another an electric lead and plug.

Initially work this in smaller groups so they participants understand the concept.

It is effective to tell each group what they need to be without other groups knowing
so that they show their “object” and the rest of the group have to decide what it is.

His feedback aids reflection and building other ideas into the group to enhance the
work — aiding social cohesion, sharing and respect among the participants.

Exercise 1
Objects from a kitchen

Trainer asks groups to create these objects and then show to other groups who
guess what they are e.g. a toaster, a washing machine, a mixer, a vacuum cleaner.

Groups work together to make the object.

Encourage the students to discuss and feedback on each groups work — model
positive feedback.

Extensions

Sound-Scape - Add sounds to aid recognition. Build the work into discussing the
power of words/sounds onomatopoeia.

Word-Scape - As a vocabulary exercise: Make a necklace with body-mime and
they must build a sparkling, shimmering, sharp, cut glass, emeralds, golden etc.
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NB Word - Scapes can be used to create environments when writing and to build
vocabulary. The exercise is done sitting in a circle or at desks and the words written
on a spreadsheet or white board to build children’s vocabulary and to become a
bank of words to use.

Exercise 2
Other objects

Work with large groups/full group to create larger items: A car, a plane, a sailing
ship, a fire engine.

Extensions

Get a large group to do this silently so that they are watching what is physically
offered by and build on the offers. They go into the space one at a time.

Discuss how building something with no verbal exchange changes the exercise —is
it easier or more difficult. How do we communicate without words2

Trainer Notes:

Resources: None
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Activity 4: Body Mime - Living Stories

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 4

Time: 20 min

Activity:
This is a group activity that can be stretched across ages.

The premise is that anything you need to tell the story is made by the participants
with their bodies.

For example, a child makes an armchair by standing behind another participant
and stretching his or her arms out. A table is a participant’s back or two participants
joining arms. The participants need to work closely with each and be appropriate
and respectful regarding physical contact. The work gives a frame for physical
working and negotiating spaces.

Method
The teacher/practitioner tells a story and the participants act it out in body-mime

This might be a story you are reading the class or a fraditional tale everyone knows
well. It might be something that one of that class has written.

Extensions

The participants are encouraged to create stories/scenarios that are body-mimed
by others.

The furniture or objects that are made may be able to talk and have a point of
view for the story.

Trainer Notes:

Resources: None
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Activity 5: Who's Bag?

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 5

Time: 30 min

Activity:
The Backpack
Creating character and story through a possession — in this case a back-pack.

This object can belong to a male of female or be androgynous, so participants can
create the gender.

The object holds clues to the character — Trainer sefts this up and can be specific
about the information in the bag (a specific letter/picture) or leave open clues.

In this exercise the backpack is found at an airport.

Method

1 Teacher /practitioner places a backpack on the floor and explains the bag
has been found at an airport.

1 Split group into smaller groups.

1 The participants must find out who the bag belongs to from looking at the
contents.

1 Each group has three or four items from the bag.

1 They must fry to make the story of the owner of the bag through the items
and decide who the fraveller was, age etc and why they are travelling.

1 Time is given to the groups to decide on the story.

1 Groups come together to discuss their findings.

1 Trainer facilitates discussion of the stories that are created e.g. - discussions
on why a young person has left home / is travelling to another country.

1 Reasons for leaving may be: parental pressures/political necessity/an
adventure...

1 The “character” that is created out of the bag can be a conduit for issues
that are facing the participants. They may use the character to discuss their
own issues.
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Extensions
Build the character in detail — discuss their life, upbringing family to build a picture.

Create the character’s story — you may converge all stories info one agree by the
group (you may let the groups continue to make their specific stories).

Discuss and map choices that they made and whether they were good or
negative choices and why.

These stories may lead into written work that explores the character and their
reactions to their situation.

Trainer Notes:

Resources:

V Bag or back-pack containing some personal items
o E.g.aphone, train ficket, a book, letter, tissues, a key etc.
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Activity 6: The Personal Journey

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 6

Time: 30 min

Activity:
Islands and Boats

This model can be used to create stories and look at the “journey of life” in an
abstract way — or as an aid to understanding the self-journey in a metaphorical way
that facilitates discussion and perspective.

Participants are split into smaller groups and each given a piece of blue material
and some cardboard pieces representing islands.

Individuals select from a range of small models/resources/toys a variety of pieces
that represent different things for themselves e.g. people, places, obstacles,
memories.

Using these pieces and the islands individuals create for themselves whilst
explaining to their small group the ‘personal journey’ they have taken in therir life.

NB This can be specific e.g. career choices, problem solving or simply a life journey.

Each member of the group has a turn and talks to the rest of their group about their
choices. Other members of the group can ask questions to clarify but not to advise
or judge.

NB This can be delivered as a one-to-one exercise for youth workers to help young
people explore choices and see a positive future.

Extensions

Looking at mythological stories — this exercise could be used to map out journeys
you are studying — for example the Odyssey.

To map someone else’s journey to help discuss and make sense of their actions
(e.g. someone who is important to a young person but whose motivations they do
not understand).
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Trainer Notes:

Resources:

V Blue cloth for each group to represent sea
V Card cut-outs to represent islands
V A collection of small items and tiny toys
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Activity 7: Summary and Reflection

Learning Outcomes:

Reflect on the pedagogical role of the adult as the facilitator of drama practice in
formal and informal settings and spaces

PP Slide No: Session 3 — Activity 7

Time: 20 min
Activity:

Summary and Reflection

Summarise the session and the activities.
NB See Trainer Session 3 Notes for an overall indication of the purpose of session 3

A.S.K Bags
A.S.K. PLENARY

Participants write notes in each of the areas for the A.S.K. Bag on Aftitude — Skills-
Knowledge they have gained from the session.

Trainer Notes:

Resources: None
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Trainer Session 3 Notes

This session is to introduce practical exercises that can be used in a variety of
contexts regarding classroom and youth work environments.

Craft (1984) noted that there are two different Latin roots of the English word
"education." They are "educare," meaning to train or mold, and "educere,”
meaning to lead out. Thereby lies the duality or tension of the pedagogical position
of the educator. Drama as an educational tool facilitates the teacher to lead the
child/young person to discover and inhabit their learning journey. It gives tools to
meet learning in an experiential way.

Dorothy Heathcote, the seminal drama in education practitioner, defines a teacher
as:

“

one who creates | earni ng-oseiteeachestai ons f or 01
teacher how to teach. Teachers are made in the classroom during
confrontations with their classes, and the product they become is a
result of theirneed t o survive and the way they devi s

HEATHCOTE, 1991 P 61

In your relationship with your teacher/practitioners - who both work to engage and
expand young people’s ability to participate fully in the learning experiences they
offer - it is essential to explain the use of these drama exercises clearly. They are
used as a platform to build and extend the social interaction, understanding and
competencies of the participants.

The pedagogical position of the teacher begins to be explored here regarding the
use of drama work in formal settings — this lays the ground for exploration in greater
depth in sessions 8, 9 and 10 when they have had an opportunity to experience
and experiment with the work.

The Frame for Practice - Creating the Culture for Learning

It is important to get the teacher/practitioners to think of the group culture they are
creating in their setting — you will also work to set up a fraining culture as a module:

Respect for participants and all levels of works

Listening — a two-way flow from teacher/practitioner to participants and back to
teacher/practitioner

Approbation of work and offers. All offers are an attempt to connect to the learning
and process — even negative ones. (a negative energy can be handled by the
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adult discussing the offer and either shifting it to a positive or requesting a stronger
suggestion.)

Reflection as part of the process

Theory through practice

It is important that these exercises are delivered practically as “theory through
practice” so that the teacher/practitioners are experiencing the games and
discussing them regarding how they felt during the exercise and fransfer this
experience into how they can use them with their specific participants. Reflection is
key in these exercises and where the social learning is understood and approbated.

There are exercises here that you may want to spend more time on with a
particular group and others you may want to outline. But be aware that the
experience of the exercise, in this workshop fraining situation, will be where the
participants understand the impact and power of the exercises.

NB Your trainees may be nervous of drama. Discuss this and culture you have
created for the group in your training sessions.

All the games are co-operative and facilitate social interaction. The
teacher/practitioner uses the games to facilitate the social co-operation and then
reflect on the learning with the participants.

Exercises help build the following in the participants: A sense of self, of the
child/young person having a value and importance to the teacher/practitioner as
part of the group and within the group.

The exercises work in different levels and all have “extensions”

Extensions
The games are extended into other areas/versions.
You are:

a) Building confidence regarding the teacher/practitioner feeling confident to
deliver and model the games.

b) Explaining how the games can be extended/developed so that they can be
used in different ways (see the fraining)

c) Itis important that the teachers/practitioners are facilitated to understand
the level of impact that the games and role play activities can have on the
children regarding the principles. Discuss application and results throughout
the process

To reflect whilst learning gives a deeper understanding of the content and this is the
ethos of the work in practice.
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The games and methods above are used by the practitioner as warm-ups and
within sessions to build the participants emotional and social understanding of their
environment and relationships.

Resources:

V Sticky note

References:

Craft, M (1984) Education and Cultural Pluralism: Volume 14 (Routledge Library
Editions: Sociology of Education

Heathcote, D (1991) Collected Writings on Education and Drama. lllinois:
Northwestern University Press

Stone, K. Dilehunt. H (1978) Self - Science - The Subject is Me. New York: Goodyear
Publishing Co
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Session No 4:
Positional Drama



Session No 4: Positional Drama

Learning Outcome:

To be able to deliver Positional Drama and elements of Positional Drama as a

teaching tool.

Session Summary:

Positional drama is a framework for teacher/practitioners to use that enables the
participants to experience a situation from different points of view through
experiential learning. It is delivered in six sections that feed into each other. Each of
these sections can be used separately or a part of the process.

The learner will understand:

The learner can:

The framework of Positional Drama and
the element of each section.

How the teacher/practitioner can shift
pedagogical positions to direct the
learning most effectively

Deliver Positional Drama as a drama
fool

Apply the full technique

Understand the elements that make up
the technique and deliver them as
appropriate for the learning process

Be enabled to use the elements of
Positional Drama as imaginative
catalysts when working
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Activity Time | Content Method Resources
Activity 1 10 Explaining Positional Drama Trainer led input Handout of the
Positional MIN ' The Frame / The Elements / Applications overview diagram of
S the stages of
Introduction positional drama
Activity 2 20 Beginning the Positional Drama process - Trainer input Objects (see listin
Catalyst, min | catalyst Small group work qactivity)
Beginning the Object Catalyst; Imagination Group feedback
Process Studying objects as an exercise to discover
and see in a different way
The object will allow the character and/or
story to develop
Activity 3 20 Building a Character/s Trainer led with group input | Flipchart paper and
Creating MN | Role-on-the-wall pens
Characters
Activity 4 15 Building the place/world where the action Trainer led Specific Research
Creating Place | ™" | Wil happen Group input material
Ideas collated on white board for Flipchart/board.
vocabulary
Activity 5 30 Negotiating Trainer led with group input | Flipchart
Creating the min Feeding-back to the information researched and feedback Research material if
Situation and created by the participants required
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Reflection on
Exercises

A.S.K Bags

Activity Time | Content Method Resources
Facilitating a situation that will support the Small group work
development of the story and/or exploration
of the characters issues
NB This session may be on place
Activity 6 60 Understanding different view-points Trainer led with group Simple props/items
Entering the min that might aid place
situation or character
building.
Activity 7 10 Reflecting facilitates discussion and moving Trainer led with group
Reflecting on min | forward with the action/story
Practice It allows a deeper discussion to take place
on the character motivation and
understanding the reasons why actions
happen
Activity 8 40 Groups work on a framework and map-up Trainer input Paper and pens
Applying the min | how they would apply the techniques Small groups Use of props if
Positional Group sharing required
Drama
Framework
Activity 9 15 Checking frainees are clear on processes Flipchart paper and
min pens
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Activity 1: Positional Drama Introduction

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 1

Time: 10 min

Activity:

Present the overview and explain that you will break this down into sections.

Positional Drama works in a sequence of 6 activities:

Firing the imagination (catalysts)

Building character/ characters

Creating Place

Creating Situation

Entering the Situation

Reflecting on the process/what has been learnt

AR Sl Sl S

Applications - for schools

T

=

Social skills — understanding self and others through experiencing other
people in challenging situations. Issue based work.

Creative writing - building three-dimensional characters in a specific place
and situation.

Supported by discussion and vocabulary building devises.

History — historical situations and times researched in an experiential way.
Literature — building and understanding character and situation through
researching text and bringing it to life.

Application - youth work

T
1
1

Building social skills and empathy.
Issue based work understanding the self and others, Points of view.
Conflict resolution.
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Trainer Notes:

Resources:

V Handout - Positional Drama Framework
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HANDOWUT - Positional Drama Framework

2.

6. Central
Character

Secondary
Characters

Reflecting

Sl

Enter
Situation -
Points of
View

Y g

Situation

Reference:

Colverd, S. and Hodgkin, B. (2011) Emotional Intelligence in the Primary School.
London: Routledge
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Activity 2: Catalyst, Beginning the Process

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 2

Time: 20 min

“The teacher facilitates the building
a strong sense of his or her character. This is achie ved, initially, through
a catalyst which engages the children’

COLVERD AND HODGKIN 2011 P145

Activity:
The Catalyst. (Specific or wide). This will be chosen to begin the process.

It will help to create the work and will be specifically chosen by the
teacher/practitioner. It can be specific or wide or:

T

Historic: A Roman Helmet. A money bag. An old school writing slate
etcetera’s

Creative Writing: A Crystal (to lead into a magical/fantastic story

Literature: Something from a story that is being studied that the participants
will recognise.

Issue based work may be: an old Trainer. A phone text that bullies (specific)

1.
2.
3.

Or...

An object is placed in the centre of the teaching circle.

Everyone studies the object. The practitioner uses open questions

What it ise Where does it come frome What time period¢ Who owns ite |t
might be obvious, or it might not be. It might be a pair of reading glasses, a
chipped cup, a glove, a crystal, a handkerchief or an un-opened box. It
might be contemporary or from another time.

Allow the participants to touch and hold the object passing it around — when
the touch it they must offer something about it to the group.

You discuss the object as a group. You ask open questions to build a world
around the object.
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Visualisation — The teacher/practitioner asks questions about the object and asks
the participants to build answers in their imagination. The participants then
feedback their ideas to the group and the teacher/practitioner facilitates the
participants to agree on the world. This facilitates group negotiation. Offers are
approbated by the teacher/practitioner (Heathcote 1991).

NB This first can build into solo written work. In answer to your prompfs.

Trainer Notes:

Resources:

V Objects to use, for example:
o0 dalefter

a map

a money bag

a scented scarf

an old watch

a pair of glasses in a spectacle case

a watch

a necklace

a well-loved toy

a box

a candle stick

a spoon

a teapot

a brush

O OO OO0 O O o0 o oo oo
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Activity 3: Creating Characters

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 3

Time: 20 min

Activity:

The Trainer leads this element.

They will build on a character that will serve the session with the teacher/
practitioners so they have worked through a practical example.

The following is explained and shown:

Central character

1.

The teacher/practitioner draws the character outline on the Flipchart paper
and begins to build the character with the class. They ask open questions:
Building physical appearance — what colour eyes/hair do they have? How
tall are theye What are they wearing?

Building personal attitude: Do they like their clothes? Their
street/school/home? What is special/precious to them?e What do they want
or would like to change?

Outside information: where do they live/parents/siblings/friendse

Approbate ideas to facilitate a group ownership of the character. Itis
important to guide the building of the character so he/she “makes sense” as
a person. Encourage participants to question and build the character
together

All participants must be facilitated to contribute

You may draw and/or write information on the paper so that the participants
can utilise the information regarding their ability and learning style (visual
linguistic logical)

The descriptions/drawing on the paper can be utilised and developed by the
participants — keep it visible throughout the process to refer and add to.
Participants should be able to empathise with the characters. “the
characters become safe extensions of the child[Parficipant] they can work
through in the process” (lbid p. 146)

83| Session 4



Secondary character/s
These characters may also be built up through the same exercise.

1. These will be dictated by certain scenarios you are planning. The
teacher/practitioner may decide the characters that are required.

2. In anissue-based situation characters may be pre-planned or built from the
questions asked about the main character. (For example: family, friends,
people they know or need.)

3. They may be in the characters environment and will be required for building
the situation.

Trainer Notes:

Resources:

V Flipchart paper and pens
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Activity 4: Creating Place

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 4

Time: 15 min

Activity:

NB Word-scapes and Sound-scapes (see Session 3: Imagination “What If Worldse”)
will help to create place and give participants.

Creating place: This will relate to the subject.

1.

Place can be encouraged by the teacher/practitioner through the object
catalyst

The participants may create the place through the object/catalyst and the
teacher/practitioner will build on their ideas

In some contexts, “place” may be part of the learning and be specified and
researched. (Working with literature and history)

It can be a fantasy setting — but it still needs to be specific and detailed so
the participants can understand what it looks like, sounds like, smells like and
feels like so they can use this material in their writing.

If you are studying characters in a book the place may be within a book (for
example London in Victorian times if you are studying Charles Dickens).
Participants will then research the book for the information on the place.

Techniques for building place

Write up vocabulary they can use on Flipcharts to aid follow-up written work.

Trainer Notes:

Resources:

V Specific research material
V Flipchart paper and pens
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Activity 5: Creating the Situation

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 5

Time: 30 min

Activity:

“The creating of the situation can be
important that the situation should have a conflict in it. This will help the

building of the scene  —it needs a tension between the characters. It is
always desirable to have a fail -safe situation (pre -planned) to use, you
may never need it but it wild/l gi ve you

IBiD, P145
The situation may be pre-planned by the teacher/practitioner:

1. The situation may come from the characters you have created and be
discussed and planned by the teacher/practitioner and participants.
2. The situation may be a setting in a book that is being studied

Examples of situations

If your topic is bullying and you have created the characters of the bullied person
and the person who is the bully - the situation might be placed on the walk home
from school orin a corner of a playground and be the exchange between the bully
and the person being bullied.

OR

The situation may be from the “bully characters” home-life and be an exchange
between a parent/carer/other and the “bully” and reflect on their experiences at
home regarding the issues and pressures they cope with and how they respond to
these.

You may build different situations to extend the “research” of characters to
understand their actions and motives: for example, at home/school/outside - the
park/social environments.
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In and educational setting you may be studying an historic such as child labour so
your situation may be an incident on the factory floor (researched and created
above) where you are exploring how children are being treated through someone
pointing out that a machine is dangerous or an accident has happened. You may
explore the workforce striking because of poor conditions or not being able to strike
because they do not have power.

OR

You may be exploring a geological situation such as Pompei and researching the
history of that place and Volcanic eruption, so this will be researched and used
later in an experiential way to feed understanding of what the created character/s
had to face in their situation.

“When you are using positional drama for c
want to let the children offer possible situations and discuss their

differing potential regarding the scope for strong story -telling. This will

buildthec hi | dren’ s wunderstanding of how conf |l
cruci al to creative writing.”’

IBID, P 147

Trainer Notes:

Resources: None
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Activity é: Entering the Situation

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 6

Time: 60 min

Activity:

Depending on the situation the teacher/practitioner and the participants prepare
to enter the situation. The teacher/practitioner may discuss possible reactions with
the participants or may leave not and leave it to the participants to deliver — this
depends on age and the teacher/practitioner’s decision on the need and efficacy
of guidance.

Method

The teacher/practitioner can lead entering the situation and choose participants to
go into the situation and interact with each other — stop the action and reflect on it
with the group. Others may then go into the situation.

OR

The teacher/practitioner can split the group into smaller groups who work on the
situation creating a piece that will be viewed by the entire group and reflected on.

OR

One entire group may be split to work on the same situation which can give
different outcomes. The whole group then shares this work and appreciates
different approaches.

Rules

1. Children must adhere to the brief that has been mapped out by the class.

2. Children playing characters must stay with that character’s point of view at
all fimes and be true to the characteristics of the “person” they have created
in stages 1 and 2 of the process.

3. Children playing characters describe what motivates their actions and how
their character feels.

88| Session 4



4. Character actions and feelings can be thought-tracked* by children not in
the action and then agreed as right for that character.
5. The scene is scripted on whiteboard, (or recorded) for feedback. (Ibis, p 147)

*This is a technique where an outside participant explains the thinking under a
character’s statement — this allows discussion of a character’'s motives.

Trainer Notes:

Resources:

V Simple props/items that might aid place or character building
o E.g.asingle item of clothing such as a hat/bag/scarf/letter or sticky
labels with character names to signify who people are.
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Activity 7: Reflection on Practice

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 7

Time: 10 min

Activity:

The scenes or scene are reflected on by the participants with the teacher/
practitioner.

There will be reflection in the process of the action that takes place in the previous
session when participants are working in the “Situation” frame and discussing the
way characters are behaving in the “situation”. However - this section is a group
reflection outside of the action within the situation.

You may discuss the changes that were made the action and why they were
made. You are reaffirming positive choices that were made and why they were
positive. You also discuss and reflect on the negative choices.

The teacher/practitioner facilitates the following:

1. Reflect on how the characters responded

2. Were the responses believable? If not, what could be different?

3. Were the choices that the characters made the right ones/ What others
could be made?

4. How did we think the different characters felt?

5. What more did we learn about them through the situatione

6. If the situation was in an historical context were the action appropriate and
allowed in that framework? Did they adhere to the research?

If you were working in a creative writing framework discuss the development of the
story in the scene and how it could be written about.

Trainer Notes:

The Trainer should be pre-prepared to present the concept of resilience by going
through the suggested literature, also but not only specific to her/his country.

Resources: None
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Activity 8: Applying the Positional Drama Framework

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 8

Time: 40 min

Activity:

This activity will be applied to the needs of the trainees and you will chose the
appropriate Positional Drama frame that they will be operating in. You may just
choose one of these (possibly two if you are working with teachers and youth-
workers) and work on it in depth to insure the trainees understanding of the
techniques

Positional Drama themes:

1. A catalyst into written work. Give them an object to work with
2. Build work around a catalyst that is given to them

3. Build work around an historic situation they are briefed on

4. Choose an issue-based topic

Trainer Notes:

Resources:

V Paper and pens
V Use of props if required
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Activity 9: Summary and Reflection

Learning Outcomes:

To be able to deliver Positional Drama and elements of Positional Drama as a
teaching tool.

PP Slide No: Session 4 — Activity 9

Time: 15 min

Activity:
You will work with the group/s and give feedback as they work through the sessions.
If you have groups they present their Positional Drama frames to each other.

Feedback from participants on process of building a Positional Drama Frame.
NB See Trainer Session 4 Notes for overall session

A.S.K Bags
A.S.K. PLENARY

Participants write notes in each of the areas for the A.S.K. Bag on Aftitude — Skills-
Knowledge they have gained from the session

Trainer Notes:

Resources: None
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Trainer Session 4 Notes

Positional Drama works in a sequence, so the participants are enabled to create
own and work through a situation from many points of view to understand it.

However, each section or a combination of sections can be used by the
teacher/practitioner and can be used in different ways once they understand the
overall development of the method.

You should refer back to previous training sessions so the trainees become aware of
the inter-connectivity of the training course.

Your Workshop Approach

When running your fraining workshops, you should be well-briefed to shape the
work for the participants regarding their requirement. Teachers and youth workers
will use positional drama in different ways so prepare your delivery accordingly.

You must always discuss the social currency of the work for interaction, empathy
regarding placing themselves into other characters positions and view-points.

This work will always include social interaction and literacy/vocabulary as part of
the process.

Introduction

Make it clear that this is a practical drama session that can be shaped to different
curriculum and issue-based deliveries and requirements.

Explain you will break down the sections into elements that feed into each other.
Positional Drama is when all elements are used. Teachers/youth workers can use
one or two elements in a session and led onto the next element in further sessions.
This works well and allows participants to gestate and build on what they are
creating.

For teacher training curriculum -based work to extend understanding and
engagement in the specific subject

You will tailor the session to the needs of the teachers. They may want:

1. To build stories to support creative writing. Positional Drama facilitates
imagination through the catalysts, helps create place and gives vocabulary
for these through the role-on-the-wall and discussion processes.

2. Look at a piece of history where they are building characters in a specific
time context and in a specific situation e.g. child labour in the 19th century or
Nnow.
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3. To explore issues such as bullying. In which case the participants create a
character and a situation with the teacher with their knowledge of the story.
This provides safety but still allows them to explore the issue.

4. A book they are studying. In this case you will use a catalyst from the story
(e.g. the mother’s locket in the beginning of Oliver Twist by Charles Dickens or
the character Fagin's box of freasure — in this instance the entire class might
feed info the catalyst section led by the teacher)

Youth Work specific approaches

Drama allows participants to have:

“the freedom to experiment without the
The absence of the “Chance el ement’ of

HEATHCOTE, 1991, . 104

It is more likely that Youth workers may want to use Positional Drama to explore
specific issues and relationships or conflict resolution.

Using the conduit of “created” characters allow for issues and situations to be
discussed that mirror the participants experiences but with the safety of distancing
that allow the participants to work through them. The character becomes a mask
that allows participants to operate freely and test their own responses and ideas
without self-identfification.

As you go through the stages open-up the possibilities for application.
For example:

1. Issue based work regarding exploring challenging situations that young
people might be dealing with.

2. You might use role -on-the-wall to create a young person and discuss the
challenges he/she might faces in life. You can also use role-on-the-wall to
create secondary people that are around this young person to discuss their
actions - positive and negative and ways of dealing and coping with those
actions. Scenarios may help to situate and focus on these problem:s.

3. You can then set a mutually decided situations that might arise - these may
be close to situations the participants might be facing but experienced
through the eyes of the created character.

4. When you place the character/s into the situation this allows you to discuss
approaches and coping strategies the young person might take.

94 | Session 4

bur
real



NB the practitioner always uses the name of the character not the child or young
person who is enacting the character.

Techniques to encourage in your practitioner delivery:

1. Open questions

2. Listening skills — time to allow children to speak

3. Approbating offers from children and guiding them

4. Let them experience and discuss the techniques so they are also having an
experiential learning experience.

As the children become familiar with the stages of the process you will be able to
use single stages of the model to work in specific subject area. The Positional Drama
model is very flexible. It can be used in an afternoon or as a model for a themed
piece of work over a much longer period. It can be split into sections you may want
to pull out and utilise when you are working in certain areas e.g. studying historical
characters or characters from literature, creating characters, looking at
environments in an historical context, looking at why writers choose to set their work
in specific times and places. Once the children understand it you can, literally, mix
and match elements of it to suit your needs. (lbid, 114)

The Positional Drama process facilitate the participants to:

Experience learning through emotions and reasoning

Gain a sense of their place in the world

Feel important - their opinion/s matters

Understand their actions and the actions of others

Experiment safely with situations - testing boundaries

Interact with each other socially in a safe environment

Learn social and emotional skills fo take outside the classroom
Experience positive situations and role models

Change perceptions and their patterned responses through experiential
understanding

VPN~ WN -~
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Session No 5: Role
Play: Another Pair of
Shoes
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Session No 5: Role Play: Another Pair of Shoes

Learning Outcome:

To understand and deliver role-play techniques

To facilitate learning through drama techniques

Session Summary:

This session will explore the techniques of role-play and teacher/practitioner in role
and the skill of intervening to stop the action and reflect upon it. Pedagogy comfort
zones —role-play drama methods. The cool strip”. The vulnerable child and safe

practice.

The learner will understand:

The learner can:

The framework of the pedagogical
position of the teacher/practitioner.

How the teacher/practitioner can shift
pedagogical positions to direct the
learning most effectively

The technical applications of role play
for social understanding empowerment
and socialisation

Deliver Role Play sessions with
confidence

Understand the elements that make up
the technique and deliver them as
appropriate for the learning/social
interaction process

Apply the technique to a range of
curriculum-based and informal
activities.
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Activity Time | Content Method Resources
Activity 1 15 What is teacher/practitioner in rolee Trainer led input PowerPoint
Understanding min Explaining Pedagogical position of the Group questioning to clarify
Role-Play teacher/practitioner in role-play.
How being in role can support learning of
a variety of topics
Signalling in and out of role
Activity 2 15 To discuss the teacher/practitioner and Trainer led PowerPoint
Thresholds of min | their "Thresholds of security” Group questioning to clarify
Security Comfort zones: Space, noise, decisions,
group size, registers
Activity 3 15 Techniques: Trainer led
Role Play MmN Now and imminent time (use of Group questioning to clarify
Techniques language) Practical examples
Negotiation
Contracts
Decisions
Activity 4 15 Types of Questions Trainer led
Leading min Seeking information questions Group questioning to clarify
""°“9h Information present questions Examples given
Questions

Information to be discovered before or
after the drama

Checkin
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Activity Time | Content Method Resources

Activity 5 10 Shifting the position of the group Trainer led
Sharing and min
Giving
Information
Activity 6 10 Stopping to consider Trainer led
The Cool Strip | min | Reflection
Activity 7 40 Model for practical application Group activity set up by
Group Role MmN practical Trainer
Play arfd Reflection on Group Role play activity
Reflection Whole arou
ldentifying stages and questions group
Activity 8 20 The use of the second person in role Trainer infroduced
Another MmN\ practical example and Reflection on Whole group
Person in Role activity
Activity 9 25 Group work on ideas for role play Small group work
Role Play MmN\ Share with whole group Whole group
Examples
Activity 10 15 Reflect on the role — play activity Whole group A.S.KBags

Summary and min-— aAsk Bags
Reflection
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Activity 1. Understanding Role Play

Learning Outcomes:

N Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 1

Time: 15 min

Activity:
Teacher/practitioner in role

‘ R o-talang is so flexible in its application in education that it will work
for all personalities and under all circum:

HEATHCOTE, 1968
Explain to the participants the following points:

1 Working in role allows teacher/practitioners to investigate subjects and
learning from an experiential point of view with their participants. The
teacher/practitioner is always in control of the learning.

1 Situations that are based in history, literature, imaginative, social learning or
issue-based are experienced through the lens of the people in the situation.

1 The teacher/practitioner takes a role of a character within the role-play
sifuation but uses a clear device to come in and out of role.

1 The teacher/practitioner becomes a participant /observer in the session and
operates on two levels: “in” and “out” of role. When in role the
teacher/practitioner operates on the same level as the participants and
travels with them in the process.

1 Careful questions and responses to the offers of the participants creates an
experiential arena for learning. The teacher/practitioner comes “out of role”
to reflect on the role-play with the participants and negotiate the way
forward in the role-pay activity

1 The teacher/practitioner respects what the children offer to the role-play and
keeps them participants focused on the task

1 The teacher/practitioner brings about shifting perspectives and
understanding

The power of in role is that once an offer is made i.e. “Is this the house where the
counterfeit money is made?2"” The participants, deciding if it is the house enter into
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the action and are believing in it. The belief allows the situation to become real to
the participants (Heathcote, 1991).

Going into role can be signalled by:

1.
2.

w

Taking on an attitude of the character they represent.

Change of voice and signalling. The voice creates tension, anticipation and
urgency.

Change of physical demeanour.

Silence - light and dark. (In a classroom Heathcote signified the dark by
saying she was carrying a lantern).

Costume to help signify you are going into role but easy to take off to signify
coming out of role for example a hat or a cardigan badge etc.

Techniques are subject to participants’ ages and the style of role taking that suits

you

Trainer Notes:

Resources: None
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Activity 2: Thresholds of Security

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 2

Time: 15 min

Activity:
To discuss the teacher/practitioner and their “Thresholds of security”
Begin by considering what are the Comfort Zones of the teacher/practitioner?

It is important to consider your own personal comfort zones and work within these so
that teacher/practitioner is comfortable and therefore able to lead the role play
effectively.

Consider how you feel about the following:

1. Space - the space available for the activity. How you can change and set a
space

2. Noise —is noise and issue for the teacher/practitioner regarding their sense of

“conftrol”

Decisions — sharing decision making with the group

Size of group - control and comfort in the group

5. Teaching registers — interested, encouraging, quiet, tension.

» W

Discuss the use of all of these with the group. (Heathcote, 1971)

How important are some of these for those learning also? It is important to consider
the needs of the group and individuals within that as the same comfort zones could
apply to them

Trainer Notes:

Resources: None
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Activity 3: Role Play Techniques

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 3

Time: 15 min

Activity:
Techniques of role play
1. Now and imminent time

Use of language to speed action and set high stakes of something happening
now e.g. “Guards, we need to take Anne Boleyn to the Tower.” This takes the
participants into the urgency of the action.

2. Negotiation

In role you negotiate with the participants to take part and take on the situation.
You do not “tell” you negotiate and/or create a situation in action that the
participants become involved with and give themselves to.

By working in the action of the role play (in role) and sometimes standing out as
spectator (coming out of role) you can give power to the participants.

3. Contracts

When required confracts are made - usually when teacher/practitioner and
participants are out of role to decide on ways of developing the action.
(Heathcote, 1991)

Contracts and Decisions are best made with the teacher/participant in role so
that the participants feel the direction of the action comes from within the
situation.

Trainer Notes:

Resources: None
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Activity 4: Leading Through Questions

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 4

Time: 15 min

Activity:
Types of Questions

The way the person in role asks questions is crucial to the movement of the action.
The stakes need to be high in this work to engage the participants. There may be a
need to find something out before the action can move on, in this case the
teacher/practitioner can stop the action and reflect on what facts may be needed
and ask the group to find them. When found the action can be resumed.

Some facts may need to be researched prior to the role-play or the role-play may
come out of research. For example: you may be researching the history of the
British King Henry VIl and the group may be soldiers going to take Anne Boleyn to
her trial or execution. Questions might be: “Do the ladies- in-waiting know we are
coming?” “Where is the King¢"” “Is the executioner standing by?2”

Research questions — "*Was the execution done by a sword or an axe¢” “Did the
Queen have to pay the executioner?g”

In this role-play, you may have historical figures, prison guards, attendants and
people watching the execution. The teacher/practitioner in role may be the lead
soldier.

Seeking information - Questions:

1 What shall we take with us from the wreck?

1 Where would you like the magic carpet to take us?e
1 How many horses do we need?

1 What part of that story is the most interesting?

Information present - Questions:

1 Shall we fill our rucksacks nowe

1 Whatis the weather like?

1 How are we dressed?

1 Information to be discovered before or after the drama
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1 What were the coaches like in those days?2
1 Iwonderwhere London got its water supply from?¢
1 Where does a Navajo woman do her baking? (Wagner, 1999, pp. 56-60)

Trainer Notes:

Resources: None
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Activity 5: Sharing and Giving Information

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 5

Time: 10 min

Activity:

Information is given through the action. You make the situation through questions
and answers and build place and belief in place through your commitment in the
role. (Heathcote, 1999)

Shifting the position of the group

By taking up arole the teacher/practitioner offers not only a point of view to others
but places them in a position from where it is assumed that they will also find a point
of view.

The role-play action gives a class the right to oppose the role, they are placed in a
safe position to disagree and it establishes their right to disagree. But the best thing
of all is the role not the teacher/practitioner can respond.

In this way good relations can be built on a very sure basis. (Heathcote, 1999)

Trainer Notes:

Resources: None
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Activity 6: The Cool Strip

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 6

Time: 10 min

Activity:
Stopping to Consider and Reflection
Heathcote stops the action to consider what is happening and why and what new

action might be needed: “...they reflect upon what is changing in their perceptions
of others and themselves” (Heathcote, 1991)

This is crucial to role-play, as this is where the learning takes place as the
participants reflect on the action and what has happened and what might need
to happen next.

Trainer Notes:

Resources: None
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Activity 7: Group Role Play and Reflection

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 7

Time: 40 min

Activity:
Set up a practical example of teacher in role using all the techniques explained
beforehand:

1 criteria of establishing when in and out of role,
1 use of questions

1 research (if applicable)

1 reflection

Ask the group what they want to do a play about and set up the initial scenes with
activity. Find a role for yourself within this that can challenge or question the group
activity.

Establish when you are in or out of role so that the group know.

Finally reflect with the group on the process.

If you want to prepare beforehand then present some research material on either a
historical event or a local story or even a book that is being studied.

Trainer Notes:

Resources: None
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Activity 8: Another Person in Role

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 8

Time: 20 min

Activity:

As a catalyst for work especially with young children and children with learning
difficulties another person may be dressed in role and used in the role play. This
allows a concrete catalyst to work with and from as opposed to a shifting one.

For example: the teacher/practitioner works with a character who has come from
another world but cannot communicate and the class/group must solve the
problem of communication by finding ways to communicate with the person and
find out where they come from? How they live2 Their family name etcetera’s.
(Heathcote, 1991)

The action is simply stopped if there comes a point when a decision needs to be
made — the teacher/practitioner can come “out of role” and discuss appropriate
action with the group who come “out of role”

Trainer Notes:

Resources: None
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Activity 9: Role Play Examples

Learning outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 9

Time: 25 min

Activity:
The group splits into smaller groups and discusses areas where role-play would be
useful and the Trainer shapes ideas with them.

The group works for 25 minutes and then shares these with the rest of the group.

Trainer Notes:

Resources: None
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Activity 10: Summary and Reflection

Learning Outcomes:

Understand the elements that make up the technique and deliver them as
appropriate for the learning/social interaction process

PP Slide No: Session 5 — Activity 10

Time: 15 min

Activity:

Plenary to discuss the approaches and discuss the role-play models

A.S.K Bags
A.S.K. PLENARY

Participants write notes in each of the areas for the A.S.K. Bag on Attitude — Skills-
Knowledge they have gained from the session.

NB See Trainer Session 5 Notes for overall session

Trainer Notes:

Resources: None
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Trainer Session 5 Notes

Infroduction

The process and premise of role play acknowledges that, “thinking from within a
situation produces a different kind of thinking” (Heathcote and Bolton 1985, p. 7)

It can be shaped to different uses to support learning in a range of areas.

Make it clear that role-play does not require a teacher/practitioner to act which is
a common misconception. It is not about performance but about leading the
participants through shared, guided experiential learning. The teacher takes on an
“attitude” of the role they are taking.

When working in-role with younger children it is good to use a larger signal — a hat
that is taken on or off or a prop that can be picked up and put down. However,
being in role can be shown by a change of tone or physical atfitude.

You will tailor the session to the needs of the teachers. They apply role-play for
different learning situations and for different ages.

a) To encourage the group to look at problem solving — to set up an issue that
needs to be investigated.

b) Look at a piece of history they are studying specifically or to visit a time
period.

c) To investigate a story by going into a situation in the story.

d) To aid imaginative thinking.

Your Workshop Approach

Role-play is about teachers not relying on the pedagogical position in the
classroom. This can challenge teachers who feel they are losing their power and
pedagogical position by entering into a role. You need to impress on them that role
can empower them in their delivery of the learning experience and in their
relationship with the class. It does not mean losing control or giving over control to
the class — the teacher/practitioner is always in control and directing the learning
experience in and out of the “role” position.

Encourage your practitioners to:

self -reflect on their approaches to delivering work to their client group
experience the approaches they will be using with their participants

feel confident in learning a new practice

use the questioning techniques to move on the action

develop their listening skills and be clear to the group that they are listening
make time to allow children to speak

approbate offers from children and guiding them

=4 =4 =4 4 48 -8 -9
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1 let them experience and discuss the techniques so they are also having an
experiential learning experience.

Examples of teacher/practitioner in role

3 models to use are published on the ARTPAD website at
http://artpadproject.eu/trainer-resources

Examples of teacher/practitioner in role with a helper in role

The person in role with the teacher/practitioner must need the group for some
reason. This engages and empowers the group.

Annie (could be either male or female from any time period or a character from a
book)

Woman enters class and sits down — she is infroduced as “Annie” and says to the
teacher/practitioner, “you haven't told them anything have you?” The
teacher/practitioner then sets up the group as archivists to find out her “rich past.”
Annie gives them some clues and shows them three things in her handbag. These
things may be modern, very old, or Annie may be from the past.

The group begin to build her story and ask questions (Wagner, 1999, p.138)

Bop (for younger children)

Bop is an alien from outer space and does not speak English. The children have to
find ways to communicate with Bop to find out things about him. Bop may want
the children’s help in returning home, or Bop may want to know how to do things in
their culture that are different from his/her own culture. The children could teach
Bop some words or they could find out what Bop likes to eat and make some food.
The purpose of the character can be used to facilitate a range of learning — what
does it feel like to be a stranger to everyone and how do we make them feel
welcome - this is of particular importance to children starting a new school or
moving onto school from Nursery etc.

Resources:
V ASKBags

113 | Session 5


http://artpadproject.eu/trainer-resources

References:
Benedetti,J, (2012) An Actors Work by Konstantin Stanislavski. London: Methuen

Burgess, R. (1990) In The Field. An Introduction to Field Research. 4 ed. New York:
Routledge

Heathcote, D (1968) Notes prepared for paper given at USA conference 1968.
Collected Writings and Essays

Heathcote, D. and Bolton, G. M. (1985) Drama for Learning : Dorothy Heathcote's
Mantle of The Expert approach to education. (Dimensions of Drama). London:
Methuen.

Heathcote,D. (1999) Pamphlet Drama in Ed. (1967) Reprinted Collected Writings on
Education. lllinois: Northwest University Press.

Heathcote,D. (1971) Drama and Education: Subject or System? - Drama and
Theatre in Education, edited by N Dodd and W Hickson. London: Heinemann

Wagner, B. (1999) Dorothy Heathcote. Drama as a Learning Medium. 2 ed. Maine:
Calendar Islands Publishers.

114 | Session 5



Session No 6: Mantle
of the Expert

1156 | Session 6



Session No 6: Mantle of the Expert

Learning Outcome:

ldentifying pedagogical structures and dramatic components in Mantle of the
Expert method which promote building resilience

The issue for teaching, if we embrace mantle of

becomes for

the expert approach

not how to control what happens, but how to participate

mindfull y in the unfolding of possibilities 1

Session Summary:

DAvis B. 2008

This session offers guidance and experience of the method of Mantle of the Expert
(MoE) linking it with play and drama for resilience. It will focus on integration of
pedagogical and dramatic components of MoE which allow the children to
choose to act as if he/she had authority, thus being in the role of the expert.

The learner will understand:

The learner can:

The origin and good practices of
Mantle of the Expert (MoE)

3 teaching modalities: inquiry learning;
drama for learning and expert framing,
involving children being positioned as
adult experts.

Core drama components which impact
on building resilience: dual awareness
of both fictional and real worlds
(metaxis); framing (enterprise) as a
shared sense of mission, values and
morals; audience, which gives a sense
of obligation (to a fictional
client/authority); powerful repositioning,
tensions and critical reflection

Explain the essence of the MoE method

agree to operate together in a fictional
context using imagination to “agree to
see” or “pretend” together

take on a collective identity as
members of a collaborative enterprise

increase or decrease the intensity of
the experience and explore from a
particular perspective (frame distance)

design and use the commission as
shared purpose, authentic bounded
inquiry

plan for obstacles, intrigues, grappling
and struggling, which teaches
resilience

! Davis, B., Sumara, D., & Luce-Kapler, R. (2008). 2nd ed. Engaging minds: changing teaching in
complex times . London & New York: Routledge. p. 226
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recognise children and teachers’ cues
for initiating and taking conftrol of
actions

choose drama techniques to facilitate
reflection
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Activity Time | Content Method Resources
Activity 1 30 Pedagogical and dramatic components | Flipped classroom www.mantleoftheexpert.com
Introduction min | and good practice of Dorothy
Heathcote's Mantle of the Expert
Activity 2 15 Warm-up games on power positions Trainer input
Warm up min
Games
Activity 3 1.5 h | MoE session with students based on the Whole group Specified resources/research
Mantle of the chosen material from improvisation
Expert activity during previous sessions
Activity 4 30 PowerPoint based presentation of main | Trainer led PowerPoint
Theorefical min | principles and guidelines for teachers
input
Activity 5 15 Summary of session Trainer led A.S.KBags
Summary MIN 1 Reflection Group discussion Paper and pens
A.S.K Bags Individual activity
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http://www.mantleoftheexpert.com/
http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-6.pdf

Activity 1: Introduction to Mantle of the Expert

Learning Outcomes:

Students describe MoE method, its origins, pedagogical and dramatic core
components. They are willing and able to design an enterprise, commission and its
obligation to the fictional client and tensions which challenge the participants. They
can select drama techniques for reflection and critical evaluation of their learning
and resilience development through MoE experience

PP Slide No: Session 6 — Activity |

Time: 30 min

Pre Session Individual study:

NB Prior to the session (as part of flipped learning students individually watch
selected videos, interviews with Dorothy Heathcote, read teachers reports from
www.mantleoftheexpert.com. They familiarise themselves with basic pedagogical
and dramatic components of MoE from hitp://www.mantleoftheexpert.com/wp-
content/uploads/2008/03/MOTE-Chapter-3_Aitken_Pages-from-Connecting-
Curriculum-Fraser-v3-220213.pdf

Activity:
Group discussion to clarify understanding.

The instructor elicits the student’s previous experience with inquiry learning and
helps them to relate any new concepts.

Students work in groups to share fragments of texts or videos to clarify the following
concepts: metaxis, framing, enterprise, commission, client, power positions, tensions,
reflection.

The instructor reviews the stages of planning a MoE session.
Assessment criteria:

1 How well the students explain:
a) the origin of Mantle of the Expert
b) the concepts of tensions and negotiating power positions in the context of
building resilience
c) teachers’ actions and attitudes which encourage students’ initiative and
experiences leading to the sense of control and authority
d) why MoE reduces the fear of failure.
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Trainer Notes:

Mantle of the Expert is about teachers and children taking on roles as experts in an
imaginary enterprise (this might be a full-blown *company” or simply a “responsible
team”). The company or team is set up in such a way that the issue being explored
is framed from a certain point of view. Within this fictional context, the children work
together as a responsible team to carry out an important job, or commission, for
high-status client. Along the way, they encounter problems, or tensions (either
naturally arising, or planned and infroduced by the teacher). The element of
tension is essential to all drama, and in a Mantle of the Expert experience, tensions
add complexity to the commission, keep it interesting and promote new tasks for
learning. At the same time, through episodes of drama, students are encouraged
to explore multiple perspectives on the issues at hand and to reflect deeply on their
learning and on the process of learning itself.

The session explores the “system” which despite its complexity provides clear
structures and practices that encourage shifts within the traditional classroom
attitudes to teaching, learning and the curriculum to foster students’ resilience. The
teacher’s learning in how to use Mantle of the Expert is approached by instructors
of the session in the same light as children engage in fictional enterprise. The
participants will be guided to discover the use of the “expert” role as a genuine shift
in power and positioning through investing time building belief in the enterprise.
They will learn to understand and design tensions in order to confront the values
and shared history set up within the enterprise identity.

The session will focus on integration of pedagogical and dramatic components of
MoE which allow the children to choose to act as if he/she had authority to get rid
of fear or a sense of lack of conftrol, to understand the facts connected with the
authority and to “cristalise the situation and come to terms with it, to make it part of
himself"2

Resources:

V www.mantleoftheexpert.com
V Paper and pens for group work

2D. Heathcote(1990)Collected writings on education and dran@heltenhamStanley Thornp 82
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Activity 2: Warm Up games on Power positions

Learning Outcomes:

Students evaluate drama games and extend them creatively to prepare children
to take on roles of different status, including the expert role with, playing high status,
responsibility for high stakes etc.

PP Slide No: Session 6 — Activity 2

Time: 15 min

Activity:
Murderer (all levels)

The teacher needs some playing cards. She shows to the students which card
means the murderer, shuffles them and distributes amongst the players. The
students start walking filling the whole space. The murderer tries to kill people by
winking. If a person is winked at she must give a sound of dying and start collapsing.
Other students must react quickly and catch her. They also should try and identify
the murderer before he kills everybody in the group.

Playing frust games is a good stage to switch to pair - work. By how students should
feel comfortable with one another and working individually with different partners
should not be too infimidating. Pair - work in drama - based lessons is very important
because it is the first level of sharing students' ideas, creative learning process and
further practice. The so-called blind series offers some useful frust exercises for pair
work.

Swapping Blind Partners (all levels)

Students get into pairs. One of them is blindfolded or simply closes her eyes. The
blind one touches the partner's palm with her finger tips in such a way so as to lead
their partner all over the space by walking slowly in silence. The partner makes sure
that the blind person does not bump into any objects in the classroom or other
people. At the teachers signal students start swapping their partners. They must do it
so gently that the blindfolded do not feel the moment of swapping. This exercise
develops some sense of responsibility for another person. In a language class this is
the shared responsibility for the progress in learning language skills.
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Noisy Guide (all levels)

In pairs one is blindfolded and the other is the guide. They decide on a noise that
the guide will be making to take his partner safely to the other end of the room. This
exercise deals with the selective functioning of the ear.

The Imaginary Journey *3 (lower intermediate)

This is done in pairs the blind person must be led across a series of real or imaginary
obstacles found or invented by the guide, as if the two of them were in the middle
of a forest. Speaking is forbidden; all information must be given by physical contact.
Whenever possible the guide should make the same movements as the blind
person, imagining his own story. The guides should saw obstacles throughout the
room - chairs, tables, whatever is available, so that the obstacles are sometimes
real, sometimes imaginary. The blind person must fry to imagine where she is. On a
river, for instance?¢ Are there crocodiles, lions, rockse And so on. The guide can use
physical contact or breath or sound, as a means of guidance, but the blind people
are not allowed to do any movement which they have not been instructed to do.
After a few minutes the exercise stops and the blind person must tell her guide
where she is in the room, who is next to her, etc. Then the guide tells his story, and
they compare notes.

Before students start improvising in pairs, they need to develop skills like
concentration, speed of reaction, observation and again cooperation.

Matchstick (all levels)

In pairs facing a partner, students hold a matchstick between two index fingers and
gradually move their hands and then arms as freely as possible without dropping
the matchstick. Then they swap hands.

Columbian Hypnosis * (all levels)

One student holds her hand palm forward a few centimeters away from the face of
another who must keep it constantly the same distance from the hand of the
hypnotist. The hypnotist must force her partner into all sorts of ridiculous, grotesque,
uncomfortable positions. Her partner will thus put in motion a series of muscle
structures, which are never or only rarely activated. The exercise can be done in
threes with the hypnotist forcing two students to pass underneath each other
without stopping.

3Augusto BoalGames for Actors and Nékctors, London: Routledge, 1992 p.109
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Mirror Hands *4 (all levels)

Students stand facing each other in pairs with their hands raised to shoulder height,
palms facing outward, and as close as possible to their partners, without actually
touching. One student is the leader, and begins to move both hands in a plane i.e.
always keeping the palms facing outward no matter in which direction the hands
are moved. Her partner has to follow as accurately as possible, as if in a mirror. Both
students should have a chance to be the leader. This exercise demands a very high
degree of concentration. The need to anficipate someone else's body movement
is analogous to the sort of anticipation demanded in verbal exchanges.

Pushing Against Each Other *5 (all levels)

Students arrange themselves in pairs, facing each other, and hold each other by
the shoulders. There is a line (imaginary or real) on the ground between them. They
start pushing with all their strength. When one person feels that his adversary is
weaker, he eases off so as not to cross the line, so as not to win. If the other person
increases his pushing the first does the same, so that together both are using all the
strength they can muster. This is exactly what should happen in improvisation:
neither give way to partner's ideas nor overwhelm him but rather help him to apply
all his strength.

Trainer Notes:

http://www.mantleoftheexpert.com/wp-content/uploads/2008/03/MOTE-Chapter-
3 Aitken Pages-from-Connecting-Curriculum-Fraser-v3-220213.pdf

(core component nr 7)

Resources: None

4Alan Maley and Alan Duframa Techniques in Language Learni@@mbridge University Press
1992 p.40
*Augusto BoalGames for Actors and Nékctors, London: Butledge, 1992 p.66
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Activity 3: Beginning the process

Learning Outcomes:

Students are able to put into practice the core pedagogical and dramatic
components of MOE method, engage and evaluate their and predict their students
learning and building of resilience through the experience

PP Slide No: Session 6 — Activity 3

Time: 1.5 hours

Activity:

Students take on roles as the staff and stakeholders of a community elementary
school which functioning is threatened. The community council commissions its
transition into a social enterprise. They expect higher intake of children and their
stronger resilience when they have to be transferred to the middle schools in
nearby cities. The instructor makes sure that the students identify different conflicts
of interests or cultural meanings as unavoidable sources of tensions. The students
are encouraged to explore interactions showing shifts of power and decision-
making processes as both social laboratory and mirroring as well the unique
experience of dialogue within the community of inquiry. The role on the wall
technique and the record from previous sessions is used to collect insights into the
specific adult expressions of attitudes revealed during the session, which potentially
serve the development of resilience in children.

Trainer Notes:

Resources: None
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Activity 4: Theoretical Input

Learning Outcomes:

Students are able to use tableaux and elements of sociometry for evaluation of
learning and resilience building

PP Slide No: Session 6 — Activity 4

Time: 30 mins

Activity:
Instructor elicits moments of deep reflection during Activity 3.

Selected peak moments are represented through tableaux or sociometric
techniques.

Trainer input on the theory and approach of Mantle of the Expert, summarising the
main points and giving examples of practice.

Participants discuss different examples and ways that they could use this approach
in their own work and share ideas with the group.

Trainer Notes:

Explain that Mantle of the Expert is a cross curricula approach to teaching and can
take more than this session has time for to fully explore the process, but essentially
the children and young people are in control of their learning thus leading the
research with guidance from the facilitator/pedagogue/teacher who inputs the
challenges or problems into the process.

Resources:

V Paper and pens
V PowerPoint
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Activity 5: Summary and Reflection

Learning Outcomes:

PP Slide No: Session 6 — Activity 5

Time: 15 mins

Activity:

Trainer summarises the session and participants reflect on their learning and their
understanding of the process.

A.S.K Bags
A.S.K. PLENARY

Trainer introduces the A.S.K Bags and participants complete

Participants add their input into Attitude, Skills and Knowledge bags for later
reflection

Thank them for their input and end session.

Trainer Notes:

Resources:

V ASKBags
V Paper and pens
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Environment



Session No 7: Considering the

Environment

Learning Outcomes:

Session Summary:

This session focuses on the environment both in terms of personal working spaces,
those that support learning whether informal, formal or non-formal, as well as in
terms of spaces that support, encourage and promote playing.

The learner will understand:

The learner can:

Types of play spaces and the impact of
Affective spaces for both play and
drama

The concept of Affordance

The role of the adult in creating and
resourcing spaces with Loose Parts

How to use the Playwork Curriculum as
a way of Auditing spaces for play and
also drama

The use of springboards

Identify 4 types of play spaces

Explain the concept of affordances in
relation to spaces

Understand their role in supporting and
resourcing spaces and the concept of
Loose Parts Theory

Identify elements of the Playwork
curriculum

Undertake a play space audit

Identify springboards for ways into
drama and play
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Activity Time | Content Method Resources

Activity 1 15 Introduce session Trainer led

Infroduction min Play ice-breaker: 1, 2, 3, Monkey! Group game

and Ice Breaker

Activity 2 20 Ask parficipants to draw maps of their Individual task Large paper

Create a Map min spaces for 1) Drama 2) Play Group discussion Coloured pens, crayons
Trainer input on Types of spaces Trainer input and pencils

Activity 3 30 Introduce the concept of Affective Spaces | Trainer led Cane Dens and range of

Creating min Build cane dens Group practical work r.esources mc.:ludmg fairy

Affective Pla lights, materials etc.

y Group create affective spaces in Dens Group discussion . _

Spaces (see Activity 3 list)
The concept of Affordances Trainer input

Activity 4 30 Introduce 17 aspects of the Playwork Group discussion 17 aspects of the

The Playwork min Curriculum (King and Hughes) Trainer input Playwork Curriculum

Curriculum or Group task to identify resources/symbols (see Trainer notes)

Play Menu

Activity 5 15 Theory of Loose Parts (Nicholson) Trainer input Children’s names on

min cards

Infroducing the
‘Theory of Loose
Parts’

4 Children Exercise

Individual task

Box of games

Bag of loose parts
(cardboard box, net
etc.)
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Activity Time | Content Method Resources
Activity 5a Refer back to the Create a Map activity Group discussion Maps
Audit of Spaces
Activity 6 15 Springboards and Affordances Trainer input Small props
Springboards for min Divide the group into smaller groups Small group work
Play and Drama Explore springboards as ideas for Feedback and group

a) drama discussion

b) play (Refer back to Play Types)
Activity 7 30 Outdoor Play Spaces Group activity outdoors | Spade, net, rope, bricks
The Importance min Resources for outdoor play And natural outdoor
of Play Spaces: resources eg mud,
Playing Outside leaves, sticks efc.
Activity 8 10 Explaining compensatory play spaces Trainer input PowerPoint
Compensatory min
Play Spaces
Activity 9 15 How does all this impact on your spaces? Trainer led discussion Paper and pens

min

Summary and
Reflection

What might you change?¢ What importance
do you now give to outdoor spaces and to
resources for play?e

Input thoughts on A.S.K Bags

Maps
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Activity 1: Introduction and Ice breaker

Learning Outcomes:
Not applicable

PP Slide No: Session 7 — Activity 1

Time: 15 min

Activity:

Welcome the participants to the session and explain that they are going to explore
their working spaces with a view to supporting play and drama.

Ice Breaker: 1, 2, 3, Monkey!

1 Everyone to find a partner and stand facing them.

1 In pairs and taking turns count to three repeatedly.

1 Replace the word number one with a clap i.e. clap, 2, 3 and continue
between pairs.

1 Thenreplace the word number 2 with a stamp i.e. clap, stamp, 3

1 Finally replace the word number 3 with the word ‘monkey!’

This is a co-ordination game that is also funny but emphasises the discordant and
iregular nature of play.

Trainer Notes:

Remember this is not about ‘getting it right’ but shows how we can play around
with regular patterns and timings.

Resources: None
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Activity 2: Create a Map

Learning Outcomes:
Types of Play Spaces

PP Slide No: Session 7 — Activity 2

Time: 20 min

Activity:

Refer back to their play memories and ask them to remember some of the spaces
that they played in. Ask what was it about these spaces that made them go there
and write these up on a board /flipchart.

Ask everyone to draw on large pieces of paper their outdoor space in their
workplace that is accessible to children and young people for playing and their
indoor work space for drama and/or play.

Allow the participants plenty of time to draw these maps and then discuss them
with others in the group to explain what they have drawn.

Feedback and share these spaces. Ask them to assess on a scale of 1-10 how good
these spaces are for drama and for play.

Input on types of play spaces (See Trainer Notes)

Trainer Notes:
Types of Play Spaces
Trainer inputs on the 4 different types of play spaces:

1. Permanent play space: Spaces that are fixed and cannot move, e.g. certain
structures, kitchen etc., but these spaces may still also incorporate transient
play spaces at different times.

2. Physical play space: Spaces that support children and young people in
physically playing in any way they wish, for example, moving, running,
jumping, climbing, swinging, dancing, wrestling, sliding, chasing, as well as all
the fine motor skills.

3. Transient play space: Spaces that change or get modified, adapted or
deconstructed using a wide range of movable resources, props, materials
and structures — breaking up the wider physical space into different smaller
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spaces for different kinds of play at different times; examples may include:
creating dens and hidey-holes; using fabrics and loose parts to create
imaginative places like a hospital or a forest; shifting furniture back or around
to accommodate particular games; a transient play space could be the
couple of cubic feet behind a piece of furniture, a whole room or field; it
could be created spontaneously or planned beforehand.

4. Affective play space: A space that pays attention to and supports the variety
of feelings and moods that children and young people bring with them or
have during play. The space has particular areas, materials and/or props that
at different times stimulate or encourage the expression, experience or
experimentation with a range of emotions; and seeks to develop via diverse
means, an overall ambience of welcome, acceptance, freedom and
playfulness.

Ask the group to then audit their maps/drawings of their play space to see which of
the above they have created. Feedback on their audits

Stress the importance of the outdoor space for play, but also how the indoor space
can be changed and adapted by the children and the Playworkers too. Remind
the group that play is freely chosen so children should be able to adapt spaces to
meet their play needs and as Playworkers we need to reflect on our interventions in
supporting this need.

Playwork Principle 5

‘' The r ol PRayworker ts boesupport children and young people in
the creation of a space in which they can

PLAYWORK PRINCIPLES SCRUTINY GROUP, CARDIFF 2005

Resources:

V Large paper
V Coloured pens, crayons and pencils

133 | Session 7



Activity 3: Creating Affective Play Spaces

Learning Outcomes:

The impact of Affective spaces for both play and drama

PP Slide No: Session 7 — Activity 3

Time: 30 min

Activity:

Introduce the concept of spaces that affect emotions, or affective play spaces as
discussed in the four types of play spaces.

1. Ask the group to remember spaces that they went to and discuss playing in
the dark; playing within echoey spaces; playing out in the rain or other
weather; the concept of the beach as a play space. How do these spaces
make us feel?

2. Demonstrate to the group how to make a cane den.

3. In groups give them canes to build their own and resources to create
different kinds of spaces that may be affective. l.e. stimulate the senses.

Different resources may include:

1 Black bin bags to create a dark space

1 Fairy lights, torches

1 Sari material, Parachute, Net curtains
1 Foil capes

1 Natural resources

1 Nets

1 Plastic spiders and insects

1 Balloons

4. Give the groups twenty minutes or so to build and create a space that would
affect children in some way.

5. Visit each other’s space and reflect on what they have built.

6. Talk about natural affordances that some spaces give to children e.g. rolling
down a hill because it invites you to do so, or climb a tree, or splash in a
puddle. A kerb will need to be available to play Kerby!

7. Discuss what they could do to create or change a space in which children
play or how they could make changes in their classroom or learning space —
e.g. lighting, seating, images etc.
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Trainer Notes:

What is an affective play space?

We often think of a play space in just physical terms — its layout and the equipment
and materials in it that enables children to physically play (i.e. use any part of all of
their bodies) in every way they need to — for example run, jump, climb, slide, swing,
fight, balance, ..... But an environment that really stimulates play needs to also
address how children feel, so that they can also emotionally play in every way they
need to.

In other words an affective play space is one in which children can:-

1 Express whatever they are feeling — whether this is carried baggage from that
day or their lives or whether it is response to events and people whilst playing

1 Experiment with feelings

1 Experience new feelings via particular stimuli

What feelings do we remember having in our own play memories and what
made/caused those feelings? What environmental factors played a part in us
having or expressing those feelings? What kinds of environment evoke particular
feelings and how - and why? Think about fear, anger, wonder, joy, grief, surprise,
confusion, disgust, peace....

Playworkers in such a space would need to try and ensure that:-

1. There are neophilic and out of the ordinary experiences from time to time for
children to access

2. There are emotionally evocative spaces and loose parts and materials and
happenings

3. There is an overall ambience of welcome, acceptance, freedom and
playfulness

4. They are aware of children’s moods and emotional baggage

5. They are not phased by children’s strong feelings and have a supportive
repertoire of both positive and playful responses when required

6. They are comfortable with authentically expressing and talking about their
own feelings

What might an affective play space look like and how could it be created? The
following factors and the links between them and feelings should be regularly
considered.

How do each of these evoke or provoke what kinds of emotions?2
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Lighting — neon,fairy,lamp,candle,torch,darkness,flashing, coloured/filtered....
Colours of walls/fabrics/images/equipment - primaries, pastels, mixtures, neutrals...
Music - styles, live, created, mood-inducing, background, volume

Images — abstract, real-life, scenic, people, positive..

Aroma - pleasant or not, cooking, aromatic, chemical, memory-evoking...
Layout — different levels, heights, slopes, room for variety, flexible

Spaces (indoor and outdoor) - open, large, small, natural, private

Familiarity — limited amount of change but still offering neophilic stimuli
Noise/sound level — variety right across spectrum (and silence)

Comfort factors — temperature, cushions, food/drink, etc.

Sensory stuff — variety of textures, sounds, tastes, sights

Elements — ways to include earth, air, fire and water

Resources and loose parts — especially for imaginative use

Attitudes — feelings are OK, honesty, acceptance, empathy, support

Behaviour - rules and unwritten rules that do not block emotional expression - the
behaviour of Playworkers is crucial to creating the right kind of ambience for
affective play.

Examples of possible props:

1 tealights, fairy lights, lamps, torches, coloured filters/bulbs, lava lamps...

1 fabrics of different colours, sizes, textures and thicknesses, e.g. heavy velvets,
scratchy horseblankets, soft jerseys, sparkly voiles, slippery nylon, thin cotton...

1 large paper/cardboard/plastics e.g. polythene sheets, tarpaulins,
bubblewrap, oversized boxes, lining paper, foil....

1 paints —all types and colours including glitter, luminous, emulsions, fabric
paints...

1 cameras, mirrors, face-paints, make-up, masks, jewellery, dressing up gear
including wigs, hats, belts, scarves...

1 incense burners and oils, perfumes, regular cooking

1 CD andrecord players, microphones, headphones, varied music collection,
instruments, home-made instruments....

1 variety of diverse puppets, figures, toy weapons

1 access wherever possible to outdoors whatever the time or weather, to
wildlife, and to fire, earth, air and water....
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Affordances: natural invitations to plays

Affordances are related to what play possibilities are afforded by children’s
physical environments. Play affordances can be thought of as invitations to play
that arise when a child encounters any physical environment. Outdoor naturalistic
environments provide varied and vivid invitations to play, but indoor spaces can
also provide a variety of affordances if we take fime to consider what the space or
environment may offer to children.

‘“Af fordances are functionally significant |
that are perceived through the active detection of information.

Affordances include properties from both the environment and the

acting individual.

Affordances are alw ays unique and different for each individual and
each specific group of people.’

KYTTA, M. (2002) JOURNAL OF ENVIRONMENTAL PSYCHOLOGY (22:109-123)

In looking at the potential of an environment to supports a child’s play, using the
concept of affordance, we may see that children explore the environment while at
the same time being aware of themselves acting in the environment. This
perspective helps to maintain a child-centred focus, as highlighted in the playwork
principles, meeting children’s’ individual need, personality, interests, motivations
etc. Affordance also suggests a highly dynamic system — different elements
affording different play experiences for different individuals on different occasions.

Potential play affordances are related to the quality and diversity of the play
environment. In any complex, interactive space the possibilities for playing in or
with it (affordances) are never ending. The concept of affordances incorporates
the idea of ‘loose parts’ for play.

Resources:

V Canes for den building or washing lines and pegs
V String, scissors and tape
V Range of materials and props to create affective spaces

¢ Maudesley, M. (2007) Children’s Play in Natfural Environments: CPIS factsheet
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Activity 4: The Playwork Curriculum or Play Menu

Learning Outcomes:

Understand how to use the Playwork curriculum in providing for play opportunities

PP Slide No: Session 7 — Activity 4

Time: 30 min

Activity:

1. Introduce the Playwork Curriculum as proposed by Hughes and King’ using a
range of props to represent the 17 different aspects that a good quality play
environment should provide.

2. Stressitis not the ‘props’ themselves, but it is what they represent so they
need to think outside the box at times!

3. Divide the group up into smaller groups and see if they can guess what each
prop represents.

4. Feedback when one group think they have found them all and go through
them with the group expanding on what each one represents.

Trainer Notes:

For this exercise see the next page for what resources you will need to represent the
play menu. They can be done as big items or smaller ones in boxes or party bags for
each group to have.

Be clear that they are representations and encourage the group to think of their
own play spaces and what opportunities children and young people have to
access elements of the play menu there. Be realistic that not every environment will
always have all the 17 aspects of the play menu but over a period of some time
they should be accessed by children and young people.

Resources:

V See next page for list of resources

1 dAKSAT . OT Wi f HjdzSEyideNe eWSywia t AGeQY tflhetAy]
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The Playwork Curriculum - Resources

Earth:

Air:

Fire:
Water:
Concepits:
Materials:
Building:
Identity:
Senses:
Touch:
Taste:
Sound:

Smell:

Varied landscape:

Tools:

Risk:
Choice:
Alternatives:
Change:
Focuses:

Loose Parts:

Saoil, seeds, compost

Balloons, kites, parachute, bubble
Candles, barbeque, matches, sparklers
Water pistol, bottle of water, ice bags
Gun, Order of Service for wedding/funeral
Different textures, fabrics, plastics, synthetics
Bricks, lego

Mirror, make-up, face paints, wigs

Sight: Coloured glasses, lens

Soft, spiky

Mint, liquorice

Music, chimes

Incense, pot pouri

Landscapes and images

Hammer, screwdriver, saw

Stilts, roller blades

List of menus

Vegetarian food, camping, wooden clog!
Loose change (symbolic)

Magnifying glass

Collection of loose parts

NB In UK Refer the group to the current Ofsted Guidance?® where it states that
‘playworkers should not be planning for the play’ but for the environments in which
good quality play opportunities can take place.

If you are displaying these as large items then you can go for the real things,
otherwise symbolic representation on a small scale. It may be useful to collate stuff
into large party bags or box files so that each group can have one each.

8 hitp://www.ofsted.qgov.uk/resources/factsheethildcarerequlatingplay-basedprovision
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Activity 5: Intfroducing the ‘Theory of Loose Parts’

Learning Outcomes:

The role of the adult in creating and resourcing spaces with Loose Parts

PP Slide No: Session 7 — Activity 5

Time: 15 min

Activity:

Expanding on resources from the Playwork Curriculum introduce the theory of loose
parts as presented by Simon Nicholson? in his arficle *“How not to cheat children -
the theory of loose parts”

1. Introduce to the group 4 children from the name cards:
a. Matty whois 10 and is really into Star Wars
b. Alice who is 8 yrs old and has Down's syndrome and likes making things
c. Toby aged 6 yrs who is really active and likes anything physical
d. Rosie who is 4 and likes dressing up

2. Infroduce a load of games that you have bought as useful resources for ‘your
play setting’ e.g. scrabble, compendium of games, Cop-pit, Guess Who etc.
Ask the learners what each of the four children will play with and will it meet
their individual play needs? This will prove to be minimal as the games require
sitting down, ability to read, small numbers to play etc. Therefore you can
conclude they are not great.

3. Remove the games and bring out a lot of loose parts (e.g. net, material,
cardboard tubes and boxes, ribbons, paper cups etc.). Do these meet the
children’s play needs better?

4. Explain the theory of loose parts.

5. Ask also what the play needs may be for these children if they have a range
of disabilitiese E.g. Matty - Hearing impaired, Alice - Learning Needs, Toby -
Downs Syndrome, Rosie — Wheel Chair user.

Trainer Notes:

It should be obvious that the range of loose parts meets a wide age range of
children’s needs. Stress however that these would need to change on a regular

Nicholson, S. (197How not to cheat children: the theory of kmparts Landscape Architecture Quarterly,
62(1):304
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basis to keep children engaged, as well as replacing things that get worn out or
destroyed eftc.

The Theory of Loose Parts10

In his article in Landscape Architecture (October 1971) entitled *How not to cheat
children: the Theory of Loose Parts”, Simon Nicholson states the following.

“I'n any environment, both the degree of
and the possibility of discovery are directly proportional to the n umber
and kind of variables in it?”.

To clarify this, Nicholson uses the beach as an example of a successful play
environment, because, he says, of:

1 Its degree of disorder

1 The availability of mobile components or loose parts

1 Alarge variation of both living and non-living objects

1 Slush: children spend nearly all their time at the junction between water and
sand

The endless and changing noise of the surf

A large open area of illumination

1 The presence of blue light (which is said to have a calming effect).

= =

This is a brilliant description of the ideal play space. Large, variable, changing,
natural, malleable, expansive and close to primeval echoes. It is also worth
mentioning that so powerful is the beach as a play inducing medium that it
frequently stimulates playful behaviour in otherwise reticent adults.

The thrust of Nicholson'’s piece is that the quality playground is where children
become the embryonic “artist, scientist, flmmaker, mechanic, planner and
architect”. Not constantly supervised by their adult counterparts but exploring first
principles, developing perceptions and processes and making mistakes, simply
because doing it is fascinating.

What might these loose parts be? Anything — from books and newspapers to
hammers, dens, nails, ropes and wood, from fires and cooking pofts to... the more
the merrier.

Resources:

V Children’s names on cards
V Box of board games,
V Box of large loose parts e.g. cardboard box, net etc.

10 Taken from Hughes, B. (1996) “Play Environments A Question of Quality * Play Education
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Activity 5a: Audit of Spaces

Learning Outcomes:

How to use the Playwork curriculum as a way of auditing spaces for play and
drama

PP Slide No: Session 7 — Activity 5a

Time: 10 min

Activity:

Return to the maps that they drew at the start of the session and ask them to reflect
on what aspects of the Playwork curriculum are provided. What could they improve
upon for both indoor and outdoor spaces?

Reflect on their ideas and share examples of good practice, good ideas, cost
effective changes etc. that could be made, as well as changing attitudes to the
use of space.

Example: rainy weather often prevents playing on grass in school during winter
whereas if children bring or are supplied with appropriate clothing and wellington
boofts this space become accessible all year round.

Trainer Notes:

Resources:

V' Maps from Activity 2
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Activity 6: Springboards for Play and Drama

Learning Outcomes:

The use of springboards

PP Slide No: Session 7 — Activity é

Time: 15 min

Activity:

Introduce learners to the concept of springboards

T

Explain that most of the times children play instinctively both indoors and
outdoors and simply need space, time, flexible resources and permissions.
Sometimes structured or guided opportunities can allow children to have
constructive initial experiences whilst providing starting points to then develop
their own playful interactions with natural elements.

Organised activities, games, stories, challenges or equipment that
encourage children to explore, sense and connect with the environment can
provide motivational starting points - springboards - for free play and also for
drama.

The play springboards described in this section should be undertaken in a
way that is sufficiently open-ended and flexible to allow personally directed,
freely chosen play to naturally develop. This may involve adapting or even
abandoning initial ideas, as children’s minds and bodies interact with the
space and its elements for themselves.

However they can also be used to engage children and young people in an
approach to drama and thus be used by the practitioner for a range of
themes, ideas and learning.

Divide the group into smaller groups using a game or cards

Ask each group to choose one of the following and expand on how they
would use it to start a session with children/young people and what would be
the focus of the learning?

Costume

Natural object — e.g. stone, stick, leaves

Runes

Map, message (Message in a bottle) or Spell Book

Quote: “Once upon a time the land was full of magic.”

Story, scenario or challenge

O O O O O o
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Feedback and share with the other groups. Remind participants of the Play Types in
earlier session and what some of these springboards may encourage children to
play naturally

Trainer Notes:
Magic and Mystery: Fantasy play outdoors

“Once up o n-inghe childmmd of the world - the land was full of
magi c.”

Children’s free play outdoors will often spontaneously develop into fantasy play
and the richer the natural environment the easier it becomes as natural spaces,
features or events can be strange and mysterious in themselves e.g. the twisted
roots of an old tree or a sudden thunderstorm or snow!

The ancient art of Questing

Quests are playful, imaginative challenges that involve fantastical characters and
storylines interlinked with outdoor surroundings. Fairy tales, legends and myths (try
finding local, site-specific ones) provide fertile sources of themes for quests to be
played with and/or adapted. Some types of scenario include:

1 Recovery of alost object (e.g. a sword)

Discovery of a freasure (e.g. a dragon’s hoard)

Rescue/recapture of a person (e.g. a human prisoner)

Search for a wise or enchanted being (e.g. a unicorn)

Overthrow of a tyrant (e.g. a giant)

Completion of a task (e.g. escape from a labyrinth)

Quests may involve some adult preparation (e.g. setting a treasure trail) or
the adventure may simply unfold naturally through children playing.

=4 =2 =4 -8 4

Preparing for adventure

A fun starting point to allow the spirit of the Quest to take hold, and inspire creative
play at the same time, is to get equipped for the magical adventure. For example:

1 Costume and camouflage

Amulets and protective charms

Armour and weapons

Maps, messages and spell books

Natural materials will provide plenty of inspiration and resources.

= =4 -4 A
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Continuing the adventure

Secret messages can be used to propel the Quest forward to the next space,
challenge or scenario.

Play springboard: mysterious messages

Secret writing, codes, signs and riddles are useful components of magical quests, as
well as being great fun to create. The general principle is to conceal the meaning
of a message in some way before the discovery is made. Examples could include:

1 Runes - ancient (e.g. Viking) and magical writing using only straight lines that
lends itself to etching on wood or stone.

1 Hieroglyphs - picture symbols, as used by Ancient Egyptians, but easily
adapted and customised.

1 Invisible writing - use lemon juice and a pointed stick to write on paper, which
becomes invisible on drying. The message is revealed by carefully holding
over a fire or candle flame.

1 Sand messages - arrows, symbols or messages can be made in the sand at
the beach. Also fry writing on paper or card with a glue stick, then covering
with sand - when the excess is shaken off the message magically appears!

1 Direction symbols - arrange twigs and other natural materials into shapes on
the ground to represent directions or clues for those that subsequently find
them.

Maki ng a myth from a molehill

Play springboard: story making

1 A simple way to start story making is to ask each participant to find a natural
object and imagine what magical properties or superhero powers it gives.

1 Alternatively, each person could give themselves a questing name based on
natural features, e.g. Root-finger, Wind-charmer or Eagle-eyes.

1 Create a group story by walking around outdoors and adding characters or
events prompted by what can be seen or heard at various stopping places.

1 Facilitating story making takes some confidence, but practice makes it
eaqsier...

And t hey all |l ived happily ever afteré

Every story needs an end and a good quest needs a good finish. This can be an
opportunity for celebrations and playful ceremonies outdoors. The achievements of
the day might be heralded in words, song, drama or dance, whilst prizes, titles and
decorations are bestowed upon the successful adventurers. Campfires provide
appropriate focus points for group festivity, storytelling and food. Dens, woodland
hollows or old trees provide secret places for more covert ceremonies. Each
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outdoor space always has a distinctive magic and mystery of its own to be
discovered...

Resources:

VvV  Small props
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Activity 7: The Importance of Outdoor Play Spaces:
Playing Outside

Learning Outcomes:

Types of play spaces and the role of the adult in creating and resourcing spaces

PP Slide No: Session 7 — Activity 7

Time: 30 min

Activity:

Explain to the group that they are now going outside to play with some resources
that have high play value. Outside is a really important space for all children, and
particularly older children as it gives them bigger spaces and opportunities for more
independence and privacy.

1. Divide the group into smaller groups and then give each group one of the
following items to go and play with: Large Rope / Pile of House Bricks / Big
Spade / Cargo Net / large sheet or fabric / tyre

2. Ask the groups to come up with as many ideas as they can for ‘playing’ with
their piece of equipment.

3. Allow plenty of time and observe the groups giving support or suggestions if
they need it, but allow them to find their ‘inner play’.

4. Bring the groups together to share their ideas and reflect on what they did
and how might children and young people use the resources.

Trainer Notes:

It may be necessary to undergo a risk benefit assessment for this activity dependent
upon the participants’ knowledge and understanding of risk and the environment
in which the training is taking place.

There are also the possibilities of playing with the natural elements outdoors if the
space is conducive to this.

NB If no outdoor space this Activity can be optional but consider some input or film
or photographs to discuss outdoor play.

Resources:

V Large Rope / House Bricks / Spade / Cargo Net
V Natural elements of mud, sticks, leaves, trees!
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Activity 8: Compensatory Play Spaces

Learning Outcomes:

Types of play spaces and the role of the adult in creating and resourcing spaces

PP Slide No: Session 7 — Activity 8

Time: 10 min

Activity:

A Compensatory Space is - A play space that takes account of what is available to
children elsewhere in their local area and aims to make up for shortfalls in possibility
by offering an alternative environment.

1. Split the group into smaller groups.
2. Ask them to discuss the following questions in their groups about the spaces in
which they may be working or where they know children play.
a. How might these spaces compensate for shortfalls in what children
already have?
b. Reflect on the spaces they played in as a child and where they went
to play
What was it that attfracted them to these spaces?
4. Feedback and discuss as a group.

w

Trainer Notes:
Compensatory environments

In an inner-city area of tall tower blocks, of straight roads and postage stamp
greens, of stark lines and sharp corners and concrete, a compensatory
environment might offer flowing water. It might offer curving green lines and soft
shapes that encourage touch, that are restful to the eye and enlivening to the
mind.

A compensatory play space might offer trees for clambering up in a
neighbourhood of 'Anti-Climb Paint’, flowers amongst the tarmac, or twinkling fairy
lights and bells hanging from above in a landscape dominated by CCTV cameras
and floodlights. Through providing a considered alternative, compensatory play
environments do more than offer children what had previously been lacking. They
demonstrate that an alternative environment is possible.
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Compensatory environments can also be attitudinal, allowing children to play
across artificial boundaries of age or ability, to view adults as playful, or simply to
engage in behaviours such as climbing which are prohibited in other places. By
giving play physical and cultural space in which to thrive, we prove to children that
play, and by extension the needs and pleasures of childhood, have value. Al
children need play, and play spaces that are designed to be inclusive of children
with disabilities make a superior play offer to everyone. The breadth of
consideration that brings multi-sensory elements such as bells, chimes, edible
plantings and textural variation enhances the play opportunities for all children,
respecting and providing for their individual differences and celebrating the ‘quirky’
over the ‘cool’.

Resources: None
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Activity 9: Summary and Reflection

Learning Outcomes:
Not applicable

PP Slide No: Session 7 — Activity ¢

Time: 15 min

Activity:

Summarise the main components of the session and ask them to reflect upon what
has been most useful with regards to an understanding of spaces for a) play and
also for b) drama.

Ask the participants to write upon their maps at least one small change or addition
to their spaces that they will make.

They should consider:

1 Physical

1 Affective

1 Transient

1 Affordances and Springboards

Reflect also on individual children and young people they work with
Share in pairs / small groups and feedback to whole group

Participants add their input into Attitude, Skills and Knowledge bags for later
reflection

Thank them for their input and end session.

Trainer Notes:

Resources:

V Paper and pen
V ASKBags
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Session 8: The Role of
the Adult: The
Educator as
Facilitator
(Pedagogical
Perspectives)
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Session 8: The Role of the Adult: The
Educator as Facilitator (Pedagogical
Perspectives)

Learning Outcome:

Session Summary:

This module explores how educators can facilitate the learning of children and
young people. This can be learned through experiencing what is the difference
between being facilitated versus being instructed and directed. In this module
through instructed exercises (which include embodied/physical elements)
participants will gain an on-the-spot experience in this difference. By learning about
the tools for communication, which enhance or barrier communication, they will be
able to organize their relationships with their students better and reflect on their own
personal attitude.

The learner will understand: The learner can;

Participants will understand the role of a | Participants will have a personal

supportive facilitator and tell it apart experience in being directed and
from the role of a directive instructor supported in different settings

The participants will understand which Participants will have an increased
communicational tools enhance the awareness about the different mind-
level of shared understanding, and sets of supporting adults, as well as
which are the barriers. about their personal triggers.
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Activity Time | Content Method Resources
Activity 1 15 Ball-acrobatics game Energizing exercise 10-15 smalll
Ball-acrobatics | " Energizing participants Trainer led group game mulficolour

T sponge balls
9 Experiencing challenging play
Activity 2 1.15 | Personal Attitude Group work Prop microphone
Supporting the hrs The role of the adult in supporting play Discussion Happy / Unhappy

Play of Children

and personal triggers

Understanding personal triggers and
aftitude

Continuum line

signs

Activity 3 30 Tuk-Tuk game Physical exercise (trust game) | Open space

Tuk-Tuk Game | ™" Experiencing leading and being led Trainer led group game Blindfolds
Understanding different leadership styles

Activity 4 15 Understanding communication barriers Lecture Handout on

D 6 min | and tools of supporting communication communicational

Supportive tools and barriers

Communication

and Active

Listening

Activity 5 45 Practicing the tools of supporting Empathy Labs Handout on

Empathy Labs min | communication Group work communicational

Active listening and support

tools and barriers
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Activity Time | Content Method Resources
Activity 6 15 Input thoughts on A.S.K Bags Trainer led discussion Paper and pens
min

Summary and
Reflection

Group feedback

A.S.KBags
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Activity 1: Ball Acrobatics

Learning Outcomes:

Energizing participants

Personal experience in challenging play

PP Slide No: Session 8 — Activity 1

Time: 10 - 15 min

Activity:

1.
2.

w

Participants are asked to stand in a circle (no table within them).

They have to pass around a ball, which has to land with a person, where it
hasn't been, and end up with the starting person. They have to remember from
whom they got, and whom to pass.

They can practice the passing of the ball, the goal is to be as fast as they can.
When they have a confirmed experience (after 3-4 rounds) of the passing, the
Trainer introduces one more ball, which is to go around on the same root.

The Trainer keeps adding extra balls to the game, unfil apparently the group
cannot handle the situation.

Very short debriefing about how they felt.

Trainer Notes:

The participants usually enjoy this exercise very much. There is much laughter.
Although not within this context, this exercise is also useful to show the system within a
group / organization, and how it happens, that one seems to be filled with unsent balls
(aka undone tasks), but actually it is not his or her personal lack of ability, but of the
context.

Resources:

V About 10-15 multicolour soft sponge balls
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Activity 2: Supporting the Play of Children

Learning outcomes:

Participants learn about their personal triggers

PP Slide No: Session 8 — Activity 2

Time: 75 min

Activity:

We will all have ‘personal triggers’ to aspects of children’s presence in school / youth
settings depending upon our own memories, experiences, knowledge and beliefs —
possibly what we have been told by other adults!

Ask the group if they are aware of their own ‘personal triggers’?
Explain that these may be:

1 Wanting to take over

Teach children something

Wanting to control behaviour

Make judgements such as gender or age
Protect

= =4 =4 A

Continuum Line

Get the group to stand up and on opposites sides of the room put two signs. One that
says HAPPY and one that says UNHAPPY.

Give them some examples to consider such as children being too loud and swearing,
standing up during the lesson, eating during lessons, being offensive towards learning,
etc. (See some example statements below.)

Ask the group to position themselves along the line depending upon how they feel
about these types of behaviour. Interview individuals along the spectrum using a prop
microphone, asking for their reasons. This will help them identify their own ‘personal
triggers’.
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Example statements for Continuum Line:

A child is tfapping a pencil on the table or rocking on their chair

A child stands up to write his/her work all the time

A boy comes to school dressed up in girl’s clothes

A child is verbally over dominating the group

Children are talking excitedly and swearing

Children are throwing water all over each other (during recess)
Two children are rolling on the ground play fighting (during recess)
A child stands up on the desk (during recess)

Children are throwing apples / food at each other (during recess)
Children are eating during lessons

Girls go into boys’ bathroom / boys go into girls’ bathroom

A child is sleepy and wants to sleep during the lesson / session

A child expressing verbally that learning / going to school is pointless
Young girls are putting on make up

Children asking the adult personal questions

Children are badmouthing each other behind their back

Children are making fun of / mocking each other

= =4 -8 4 48 -5 -8 -9 -9 -9 _9_9_-9_-°9 -9 -9 -9

For all of these you will need to consider the age of the children; their ability; their
backgrounds; their privacy to be who they want to be; the space they are in etc.

Challenge individuals as to why they are HAPPY or UNHAPPY about these. There is no
right or wrong answer particularly but they need to be aware of their triggers, their
own morals and their own agendas in being around children.

Trainer Notes:

This is an opportunity to clarify any particular issues that may arise or to discuss
individual children with specific challenging behaviour.

Ask them to reflect upon their own personal friggers and how these are impacting on
children’s and young people’s experience in school and maybe also their behaviour.
Perhaps in order to understand children’s behaviour, the educator has to recognise
his/her own impact. Is there anything they could do differently?2

Resources:

V Prop microphone,
V HAPPY / UNHAPPY signs
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Activity 3: Tuk-Tuk Game

Learning Outcomes:

The participants will have personal “embodied” experience of both being a leader
and being lead

The participants will have an understanding of how a tfrustful relationship can be built,
what it is needed to feel safe in a non-controlled situation

PP Slide No: Session 8 — Activity 3

Time: 30 min (10 minutes game and 20 minutes debriefing)

Activity:

1. The group stands in circle in a larger open space (having furniture around is not
a problem, but there should be enough space for moving around).

2. Everyone chooses a pair, with whom they start the exercise. One of the pair will
be blindfolded.

3. The Trainer gives the instruction:

a.

o.

f.

It is a non-verbal exercise, all verbal communication is forbidden during
the game (including sounds given).

One of the persons will be the leader: he is the driver of the "tuk-tuk”
(riksha), while the other person will be the “tuk-tuk”.

One person will lead the blindfolded other in the following way: s/he
stands behind the other person, and puts his/her hands on the other
person’s shoulder.

. They can discuss how the first person will lead the other, but it is not

necessary.

After about 1-1,5 minutes the Trainer will shout “change”, and all pairs
stop. The drivers will change "“tuk-tuks” in silence (so that the new chosen
person will not know who is behind and experience the loosing of control
on the situation). There will be two changes, so everyone will be lead by
three different persons, of that two they will not know.

After the third round the pairs stop, and there is a debriefing.

4. The Trainers run the exercise according to instructions. After the third round there
will be a debriefing. First the “tuk-tuk”-s will be asked about their experiences,
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than the drivers. After sharing personal feelings, there is a generalization of
learning.

5. After debriefing the first round, people change rules, and a second game is run
(with those, who were drivers, becoming tuk-tuks), also with debriefing.

6. Generalised findings need to be put on the wall.

Trainer Notes:

Before the exercise, ask the participants about how they felt to be blindfolded. Never
force anyone into being blindfolded, they can also be observers and share their
observation at debriefing, or their personal reflection on why they feel bad
blindfolded. It is also an option to play this game with eyes closed instead of being
blindfolded.

The exercise is easier with two facilitators, as if there are odd-numbered participants,
one of the facilitator can jump in the game as a participant.

The aim of the debriefing session is for the participants to become aware of their

experiences during the game and through sharing personal experiences generalize
how it is to be in a non-controlled situation and what is needed to feel safe in these
sifuations. Some of the possible generalizations that may come up are the following:

1 theleader should be confident

1 the instructions (even non-verbal) should be clear and straightforward

1 the leader should be reactive to the needs of the person being led (e.g. adjust
the speed of walking to the need of the one being led as opposed to follow
his/her own rhythm)

Questions to ask:

1. How did you feel in the leader / being led position?

2. What makes you feel well in those positionse

3. What can we generalize for personal mentoring relationships and the supporting
attitude on behalf the adult?

Resources:

V Scarves for blindfolds
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Activity 4: Supportive Communication and Active
Listening

Learning Outcomes:

The participants will have an understanding of how different communicational tools
can either enhance or barrier trust

Participants will have increased awareness and experience of communicational
barriers and methods

PP Slide No: Session 8 — Activity 4

Time: 15 min

Activity:

The facilitator describes the basics of assertive communication to the participants with
examples. After the lecture, the facilitator makes sure that the participants have
understood the different concepts. The facilitator also hands out a printed version of
the concepts as a reminder.

When talking about emotions and feelings, the style of communication is a key factor.
It is the responsibility of the educators to create an atmosphere where participants feel
safe enough to express themselves freely, without being afraid of judgement or being
attacked by others. This atmosphere is essential when our aim is changing the afttitude
of participants.

The approach of helping communication by Thomas Gordon is a useful tool. The
foundation of his model is that we should pay attention to our own and others’ feelings
and maintain open communication. For this, we need to avoid the communication
barriers, which can halt the other person when sharing his/her emotions, and use
active listening techniques, which encourage the other person to continue sharing.

Some of the most common communication barriers are the following:
Commands Threatening Lecturing  Advising Own stories

Logical arguments Encouragement Crificizng  Joking Labelling
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While it is important to avoid the barriers above, there are tools to demonstrate that
we are interested in what the other person is saying and that we listen.

These are:
Mirroring Open questions Rephrasing
Self-exploration Summarising Informing

Trainer Notes:

This activity is a lecture, which is leading up to the next activity, where the participants
can practice what they have learnt here. Therefore, after the lecture there should be
only a short discussion about the concepts, with the aim of making sure that the
participants understood them.

Explain the group that when we are working with groups of children and young
people, we should set some basic rules of communication, for all of them to follow,
and at the same time we should follow these rules ourselves as well, to provide a role
model. It might be difficult at first, if we are not used to this way of communication —
especially as educators, our role implicates being more instructive.

You can create your own examples if you feel they would be more adequate. You
can also ask the participants to come up with their own examples.

Resources:

V Handouts on communicational tools
V Handouts on communicational barriers
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HANDOUT - Communication Barriers

Commands: When we are giving commands to others, we demonstrate our power
over them. This might lead to the other person trying to hit back, which can resultin a
fight.

Threatening: It is similar with threatening the other person — it make him/her feel
attacked and creates fear. He/she might change the behaviour, but on the long-
term, this strategy disturbs the relationship between people.

Lecturing: When we start lecturing someone when they talk about their feeling, it can
easily create a sense humiliation in the other person.

Advising: When we give advise to others when they are in a difficult emotional state, it
can create similar effects as lecturing. The other person might feel “stupid” for not
finding out the right solution themselves.

Own stories: If someone talks about his/her feelings, and as a response we start to talk
about what has happened to us, it demonstrates to the person that we are not really
interested in what his/her state is — we rather shift the focus on ourselves.

Logical arguments: Logical arguments are similar to advises in these kinds of situations,
as a person who is overwhelmed by his/her emotions is usually not able to listen to
reasons, therefore they don’t help to solve the situation.

Encouragement: Encouragement can be useful in certain situation, but when for
example someone tells us that they feel sad, and our response is “Cheer up”, the other
might feel that he/she is not allowed to feel what he/she feels.

Criticizing: “You also made mistakes in this situation” — criticizing the other person in this
way makes the other person defend him/herself instead of continuing sharing.

Joking: If we start to joke about someone’s emotions it can easily hurt them and stops
them from sharing more.

Labelling: If we put labels on the other person, he/she might feel that he/she is not
understood as a person, and won't feel encouraged to share more.
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HANDOUT - Communication Tools

Mirroring (“l see that you were distressed when you couldn’t finish in time.”): When we
use mirroring, we try to put it into words what we see/hear from the other person. We
don’t interpret, but describe what we understood. It doesn’t really matter if we are not
exact in our observation, as the other can correct us and continue sharing.

Open questions (“How did you feel about the change of plans2”): If we want to know
more, we should phrase our questions in an open way, so the other feel he/she can
share his/her feelings. If he/she can only answer with a yes or no, he/she might not go
into details.

Rephrasing (“So you are saying that you were bored during the game.”): Rephrasing
the other's comments serve the aim of making sure we understood him/her well, and
also give a chance for the other to describe his/her feelings in more details.

Self-exploration (| also feel angry, when someone doesn’t listen to my ideas.”): We
can share a bit of ourselves in order to facilitate discussion about feelings. It is
important not to shift the focus on us (as by telling an own story), but show that we
often feel the same way.

Summarising: Summarising what we have heard during a discussion can help people
become more aware of what has happened and this way they can take away more
from the situation.

Informing: In case we can help the other person by sharing concrete information on a
troubling topic. This often solves the situation more easily.
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Activity 5: Empathy Labs

Learning Outcomes:

The participants will have an understanding of how different communicational tools
can either enhance or barrier trust

Participants will have increased awareness and experience of communicational
barriers and methods

Participants will have enhanced level of empathy towards each other

PP Slide No: Session 8 — Activity 5

Time: 45 min

Activity:

1. After the lecture of active listening and supportive communication, there will be
groups of three formulated.
2. The facilitator describes the exercise:

a.

b.

Out of the three people one will be a counsellor, one will be a case-giver
and one observant.

The case-giver will describe his or her problem (for example of a school
situation)

. The counsellor’s role is listening and supporting the communication with

active listening tools

. The observer does not take part in the discussion. His or her role is to

observe the use of communicational tools as well as the level of rapport
built between the other two.

3. The small groups are setting up their chairs the way that two chairs are facing
each other, and the third is in observant position

4. The groups decide about the roles.

5. There will be 25 minutes given for the counselling, and another 5 minutes to
debrief within the small group.

6. Debriefing in the plenary
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Trainer Notes:

Describe to the participants, that the reason for practicing these communication tools
with each other is that they should have a proficiency in it and should use them when
they are communicating with children and young people as well. Refer back to the
previous activity, and point out that this way of communication is probably different to
what they are used to, as the role of the educator usually implies being more
instructive.

Plenary debriefing

1. How participants felt in the role of case-giver, counsellor and observer (start with
case-givers)

2. How much they could use the active listening tools and avoid communicational
barriers?

3. How much rapport was built between the counsellor and case-giver?

Resources:

V Handouts on communicational tools
V Handouts on communicational barriers
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Activity 6: Summary and Reflection

Learning Outcomes:
Not applicable

PP Slide No: Session 8 — Activity 6

Time: 15 min

Activity:

Summarise the main components of the session and ask them to reflect upon what
has been most useful with regards to an understanding of the role of the adult

Reflect also on individual children and young people they work with

Share in pairs / small groups and feedback to whole group

A.S.K Bags
A.S.K. PLENARY

Participants add their input into Attitude, Skills and Knowledge bags for later reflection

Thank them for their input and end session.

Trainer Notes:

Resources:

V Paper and pen
V ASKBags
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Session no 9: Play
and Drama for
supporting
resilience —
revision, reflection
and putting Into
practice
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Session no 9: Play and Drama for
supporting resilience —revision,
reflection and putting info

practice

Learning Outcomes:

Session Summary:

This session summarises the input given during the whole course and focuses
on implementing the theory into practice. Reflecting on the sessions is
stimulated to show the course as consistent with ARTPAD principles, and to

define own role as a facilitator.

The learner will understand:

The learner can:

The role of the adult for
supporting resilience
through Play and Drama, in
compliance with ARTPAD
principles

The vision in the project
management

Who are the main figures of
the social change and why
it is important to
acknowledge them

The importance of
specifying resources and
risks of the project and
possible ways of managing
them.

Recognize the qualities (skills, abilities and
knowledge) of the facilitator working to
support resilience through Play and Drama

Understand the ways in which the qualities
of the facilitator might be useful in creating
and managing own projects

Plan and characterize the play and drama
for resilience project

Recognize a target group, leaders,
sponsors and advocates of the project

Recognize resources and risk factors of the
change

Find resources helpful in further education
in the field of play, drama and resilience as
well as social change management
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Activity Time | Content Method Resources
Activity 1 20 Prepare headings prior to session Trainer led A.S.K Bags with notes
Revision of min | Infroduce session aims Whole group from fhe previous
sessions
[ieicorise Role on the Wall - PLAY and DRAMA .
content Headings: SKILLS,
Divide into groups by head/hearts/limbs | Small groups KNOWLEDGE,
Explore ATTITUDE
Feedback as whole | Role on the Wall
figures
Activity 2 15 Summary- how to support resilience Trainer led
SlEasdlen e min | through play and drama discussion
adult as a Discussion - how they see themselves as
facilitator facilitators of this
Reflect on commonalities
Which are most important?
Activity 3 15 ARTPAD principles recalled Trainer led Large Principles on
The ARTPAD min | How to implement these in practice separate sheets
principles alongside ASK Group discussion OR
Anything other additions? and feedback Principles H/O
Activity 4 20 Implementing the content of the fraining. | Trainer input Flipchart paper and
min pens
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Activity Time | Content Method Resources
Case studies Planning task for participants utilising the | Group task
from own knowledge and skills and attitude from
work place course

Creating a case study
Activity 5 10 The steps of the project planning Trainer led PowerPoint
How to plan MIN- 1 Aims; outcomes; activities; resources; presentation
and C_G"Y out stakeholders
f: prOJeC'f. s Handout - Project
infroduction Model
Activity 6 30 Groups work on the steps of their project | Trainer led Flipchart paper and
Work on min | planning Small group work pens
planning of a Groups work on the activities, resources
group project and try to acknowledge main

stakeholders

Preparing the presentation
Activity 7 15 Diseases Game Trainer led Matches
Warm-up: min Group game
Diseases
Activity 8 30 Each group presents their project for 5 Small group
Group min | minutes presentations
presentations Solutions, bring out the risks to be taken Whole group

care of, etc. feedback
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Activity Time | Content Method Resources

Activity 9 25 Personal Reflections Group feedback Certificates
Summary and min Group Sharing and Pgrsonol

Reflection Set Task reflections Contact Information

Agree date for session 10
Certificates of course attendance

Thank-you

Tutor input on task
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Activity 1: Reflection on A.S.K Bags

Learning Outcome:

The role of the adult for supporting resilience through Play and Drama, in compliance
with ARTPAD principles

PP Slide No: Session 9 — Activity |

Time: 20 min (with fime before to pre set)

Activity:
Pre session activity:

Before the beginning of this session the Trainer takes out the content of the A.S.K Bags
and places them on the wall under a particular, appropriate heading (ATTITUDE,
SKILLS, KNOWLEDGE). Each heading is in a different part of the room.

Also prepare The Role on the Wall sheets for the session — one play and one drama.
Introduce the learners to the session.

All participants and Trainers sit in a circle in front of the Ideal Adult for supporting
resilience through Play and Drama (Role on the Wall); one of the Trainers reminds them
about the idea of the Role on the Wall as the evaluation and reflection method.

The Trainer reminds participants of the pieces of paper that were collected after
sessions in the A.S.K Bags.

The group looks at the RotW — portrait of the ideal Facilitator for Drama (figure 1), Play
(figure 2) and their common part (overlapping).

Discuss what is already on them (in their heads — knowledge; in their hearts — attitude;
in their legs/arms — skills).

The group is divided into 3 smaller groups (e.g. by drawing from a basket a picture of a
head (knowledge), heart (attitude) or hands (skills)); persons with pictures of a head
go to the knowledge heading and pieces of paper, with the pictures of a heart - to
the attitude heading and those with hands - to a skills heading.
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In their groups they analyse the information on the pieces of paper and try to find
common reflections. They attach to the Role on the Wall figures the pieces of paper
that they feel are important and not already on the figure.

There may be a short discussion after some pieces, e.g. what this conclusion might
mean and the participants may question others to clarify if it's not clear

Trainer Notes:

Resources:

V Paper and pens
vV AS.KBags

V Post-its

V Large paper with Role on the Wall images
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Activity 2: Discussion on Adult as facilitator

Learning Outcome:

The role of the adult for supporting resilience through Play and Drama, in compliance
with ARTPAD principles

PP Slide No: Session 9 — Activity 2

Time: 15 min

Activity:

Participants are also asked to reflect on what is common between the two —ie what is
shared for both play and drama. Are the common characteristics the most important
ones?e

When the task is complete, the Trainer asks the group: based on the previous Role on
the Wall task, to summarise how they believe they can support resilience through play
and drama and how they see the role of themselves as facilitators.

Trainer leads a discussion.

If participants wish to add something else to the Role on the Wall after the discussion
they can also do this.

Trainer Notes:

Resources:

V ARTPAD Principles
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Activity 3: ARTPAD Principles

Learning Outcome:

The role of the adult for supporting resilience through Play and Drama, in compliance
with ARTPAD principles

PP Slide No: Session 9 — Activity 3

Time: 15 min

Activity:

The ARTPAD Principles should be displayed on the wall — or participants have handout
copies.

ARTPAD principles are recalled.

Trainer asks how the described knowledge, attitudes and skills on the Role on the Wall
allow for the implementation of the principles in practice.

Group discussion on their experiences or prospective actions

Is there anything that is important regarding the principles that should be added to the
Role on the Walle

What else was important in the training but did not come out during the Role on the
Wall task.

Trainer Notes:

Resources:
V ARTPAD Principles

175 | Session 9


http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-9.pdf

Activity 4. Case Studies from Own Workplace

Learning Outcome:

PP Slide No: Session 9 — Activity 4

Time: 20 min

Activity:

Trainer introduces the second part of the session —implementing the content of the
training. The tools will be given to participants to be able to create a project that will
implement the methods learnt during the course in their own work environment.

Trainer introduces briefly the final task for participants — planning and implementing a
small practice utilising the knowledge and skills and attitude from this training.

The rest of this session will be a preparation for this task.
Participants are divided into groups of 4 or 5.

Each person in the group thinks about their work environment in the context of
resilience (lack of resilience or need to support resilience) and thinks about an
example — it can be systemic (the whole school), group or individual case.

Everybody shares with the rest of their group her/his example and the group chooses
one example they will work on for the rest of the session — trying to implement the
content of the training.

Participants characterize the chosen target group (who is the group/person they
would like to support) and describe it on a flipchart with as many details as they can (it
can be with use of the Role on the Wall method).

They discuss the reasons for non-resilient behaviour/need for supporting resilience in
their target group/person.

Trainer Notes:

Resources: None
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Activity 5: How to Plan and Carry Out a Project -
Infroduction

Learning Outcome:

The vision in the project management

PP Slide No: Session 9 — Activity 5

Time: 10 min

Activity:

Trainer introduces the steps of the project planning — aims, outcomes, activities,
resources and stakeholders (details are in the Trainer’s notes).

Trainer Notes:
Steps of the project planning:

1. Target group: describe the target group as precisely as you can (e.g. Age,
gender, where they come from, what their background is)

2. Aims: which aims i would like to reach for my target group - all aims should
relate to the target group + be smart (e.g. To make the kids more self-confident
when they talk with the teacher or colleagues)

3. Outcomes: (or results) - what has to be realized to make my aims come true;
how can ireach these aims - it has to be concrete - how the final action that
will support resilience is going to look like (including time, place, number of
participants, etc.)

4. Activities: action plan: which activities i have to carry out to get to my results
and reach my outcomes; including time planning: gantt’s chart

5. Resources: which resources i need to carry out all the steps (preparation,
planning, carry out, party afterwards, evaluation): time, money, place, props

6. Stakeholders: which stakeholders | need to involve to receive my resources

The Trainer introduces the main roles important for a project; a sponsor is a person who
has power or money to implement a project — without this person’s YES the project will

177 | Session 9


http://artpad.epraxis.co.uk/wp-content/uploads/2018/07/ARTPAD-Training-PowerPoint-Session-9.pdf

not be carried out; an advocate is a person who does not have the power of a
sponsor but has position/importance/respect that supports the implementation of the
project — authenticates and validates.

The important element of the change management process is also acknowledging
the persons/groups who will be in favour of the project and those who will be against,
in order to take care of those against (e.g. meet with them and discuss the project).

Resources:

V Handout - Project Model
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HANDOUT - Project Model

Target Group
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Activity 6: Working on a Planning Project

Learning Outcome:

Who are the main figures of the social change and why it is important to acknowledge
them

PP Slide No: Session 9 — Activity é

Time: 30 min

Activity:
Each group works on the steps of their project planning; the Trainer goes from one
group to another and helps working out the aims, outcomes etc.

After creating aims and outcomes, the groups work on the activities, resources and try
to acknowledge main stakeholders; the time permits only for creating a rough and not
a detailed project model.

All the steps should be written down.

Participants should also know that at the end of the session they will have 5 minutes for
presenting their projects — so it has to be related to their target group and as concrete
as possible in this very short fime.

The last 5 minutes should be spent on preparing the presentation — who will be talking,
how they will present the project, etc.

Trainer Notes:

Indicate the importance of the ARTPAD principles in creating the projects. Show the
usefulness of examples presented in BPG. Indicate the need for understanding their
roles and the environment in which participants act — birectional influences,
possibilities and limitations in the facilitator and the project’s environment.

See: useful references to literature provided in TTC.

Resources:

V Paper and pens
V ARTPAD Principles
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Activity 7. Game — Diseases!

Learning Outcome:

PP Slide No: Session 9 — Activity 7

Time: 15 min

Activity:

Before each group’s presentation regarding their play and drama for resilience
project: the whole group sits in a circle;

1 the Trainer distributes matches to participants — each participant gets one or
two matches; a match has to be shortened by each participant — an end with
the sulphur is faken out and thrown away;

1 then every participant thinks about an animal and a disease but does not
reveal them loudly; the Trainer makes sure that everybody has in their mind a
name of an animal and a disease; then the Trainer asks participants to whisper
the name of an animal to a person sitting on his/her left side and a name of a
disease to a person sitting on their right side;

1 when everybody got these two names, then one after another a person puts a
match between their jaws and loudly says: I'm a... (animal) suffering from...
(disease).

The task is to say it as clearly as possible so that the group can guess both who the
person is. The stranger/funnier names of diseases and animals the better — the more
laughing the betfter.

Trainer Notes:

Resources:

V Matches
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Activity 8: Group Presentations

Learning Outcome:

The importance of specifying resources and risks of the project and possible ways of
managing them.

PP Slide No: Session 9 — Activity 8

Time: 30 min

Activity:
Each group presents their project for 5 minutes.

After each presentation participants not belonging to the presenting group can
comment, ask questions, propose other solutions, bring out the risks to be taken care
of, efc.

Trainer Notes:

Resources: None
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Activity 92: Summary and Reflection

Learning Outcome:

The role of the adult for supporting resilience through Play and Drama, in compliance
with ARTPAD principles

PP Slide No: Session 9 — Activity 9

Time: 25 min

Activity:
All parficipants sit in a big circle
They are asked to share with others their personal reflection

The home task and the session 10 are infroduced and discussed + the way of sending
the templates for the home task

Certificates of attending the course are given (the certificates of the course
completion are given after the session 10)

A final date is agreed for session 10 allowing participants time to go away and put the
plans into action and reflect on change or progress

Trainer Notes:

Ensure participants have contact details

Resources:

V Certificates of Attendance at Training
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Implementation and
Reflection on

Practice



Session 10: Implementation and
Reflection on Practice

Participants Self Directed Learning

This session is undertaken after the training as each participant follows the steps of the
project model and prepares a project that he/she would like to implement in her/his
work environment.

It is important that the participants implement a part or the whole project and then
evaluate it.

They prepare a document that includes all the aspects of the project and evaluation
of the implemented part (the template is provided by the Trainer after session 9).

Within max. 6-8 weeks from the session 9 of the course participants set up either:

1 a Skype meeting with the Trainer and talk over their project and its
implementation. At least 4 days before the meeting participants send the
project and its evaluation to the Trainer.

1 a group session where the projects are presented and discussed.

At the end of the session participants will be given the certificates of completing the
course and further resources or sign-posting in the field of play and drama will be
presented.

The learner will understand: The learner can:

How to assess the feasibility of the Recognise the advantages and
projects in the context of supporting disadvantages of the projectin
resilience reference to ARTPAD principles

Understand the role of the facilitator in
practice

Plan the project (vision, content, action
plan) in practice

Implement part or whole of the project

Evaluate the project
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Task Time | Content Method
Task 1 N/A The task for participants to do at home is to Self-directed learning
el T brainstorm on the factors they notice in their work
resilience difficulties environment that result in lower support of
e T — children’s/youth’s resilience development (from a
A systemic problem of the school to a difficulties of a
single child/youth)
After reflection each participant chooses one
problem she/he would like to analyse in more detail
and create a project that would be a total or part
solution to the problem
Task 2 N/A Participants follow the steps of a project model and | Self-directed learning
Creating a model of create their project — play and drama in supporting
|| v resilience of the particular child/group of children
supporting project from my work environment;
It has to be written down and is presented as one of
the course outcomes. The Trainer provides a
template to fill out
Task 3 Participants carry out all or some planned activities | Self-directed learning
Project of the project
implementation
Task 4 N/A In a written form participants prepare an evaluation | Self-directed learning

Evaluation

of the implemented part of the project - what
worked, what should be done differently, who
should be involved in implementing the project;
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Task

Time

Content

Method

What | am satisfied with: what changed as a result
of the project:

what would | do differently for the next time (the
template is provided by the Trainer)

Self-reflection on the learning during the
implementation of the case study is also important

Task 5

Documentation

N/A

Sending out the written project and the evaluation
report to the Trainer and setting up a Skype
meeting

(At least 4 days before the Skype meeting)

The project should be not more than two pages
long, sent to the Trainer’'s e-mail; the evaluation
report should be max. one page long.

Self-directed learning

Task 6

Skype meeting with
the Trainer

OR Group Session

45-60
min

Discussion on the project and its evaluation

Questions, difficulties that the participant
encountered

Further plans connected with supporting resilience

Group and individual
sharing

Trainer Task

Certificates

Certificates of completing the course and resources
for further development in the play and drama for
resilience

Trainer action
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Trainer notes

Let all participants share their ideas, hopes and fears concerning their projects in
reference to the ARTPAD principles. Remind the participants of the Ideal Facilitator
qualities.

Template of a project and an evaluation report — to be prepared.

Use PowerPoint presentation for Session 10.
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